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Institutional History and Context
The Community College of Aurora (CCA or College) is located in Aurora, Colorado with a
campus at CentreTech, an additional location at Lowry, plus 12 additional locations in area high
schools for the purposes of concurrent (high school) enrollment. The CentreTech Campus and
Lowry are approximately four miles apart. The College is one of thirteen community colleges
comprising the Colorado Community College System (CCCS or System), which is governed by
the State Board for Community Colleges and Occupational Education
(SBCCOE or State Board). The Colorado Legislature established the CCCS and State Board in
1967. Per the most recent annual institutional update, the College is authorized to offer 95 degree
and certificate programs for its approximately 11,700 students at CentreTech, Lowry, 25
concurrent enrollment sites, and in online classes. While the College President is appointed by
the State Board and reports directly to the CCCS President, CCA has an advisory council
composed of local community leaders who advise the CCA President on current and emerging
issues.
With respect to CCA's history, the Community College of Denver (established in 1968) opened
an outreach center in Aurora in 1972, which later became the Aurora Education Center. The
center operated with its own executive director in a facility provided by the City of Aurora. In
1982, the State Board for Community Colleges and Occupational Education and the Colorado
Commission on Higher Education approved a master plan to create a comprehensive community
college in the City of Aurora. The City, in turn, earmarked 21 acres for the soon-to-become
Community College of Aurora CentreTech Campus. In 1983, the Colorado State Legislature
passed a bill that converted the Aurora Education Center, still under Community College of
Denver control, to an independent college. Unfortunately, the bill was passed during difficult
financial times leading the State Legislature to impose several mandates on the newly formed
college. These mandates required the college to explore economies of scale sometimes not in the
long-term best interest of the college. This included avoiding duplication of programs, leasing
the campus from the CCA Foundation, and employing a high ratio of adjunct instructors to fulltime faculty members. The college also did not receive any controlled maintenance funding from
the state. CCA has been working to address these mandates and has made significant progress,
including the recent purchase of the CentreTech Campus from its Foundation.
The College has been accredited by the Higher Learning Commission (HLC) since 1988. It was
initially accredited under the Commission's Program to Evaluate and Advance Quality (PEAQ)
and most recently was reaffirmed for accreditation through 2022-2023 under the Standard
Pathway. In addition to accreditation by the Higher Learning Commission, the following CCA
programs are accredited by specialized agencies: Paralegal (the American Bar Association
Standing Committee on Paralegals), Paramedic (the Commission on Accreditation of Allied
Health Education Programs upon the recommendation of the Committee on Accreditation of
Educational Programs for the Emergency Medical Services Professions), and Basic Law
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Enforcement Training Academy (the Colorado Peace Officer Standards and Training Board for
Colorado law enforcement officer certificate training).
Since 2016, CCA has experienced transition in the President’s Cabinet. During the calendar year
2017, CCA hired new chief academic affairs, student affairs, and administrative
services/financial affairs officers. The vacancy in the Vice President for Academic Affairs
position was the product of a retirement which occurred in December 2016 and was filled in
February 2017. For the Vice President for Student Services, the position transitioned in August
2017 following the resignation in June 2017 of the previous person in the role, who accepted a
promotion opportunity at Front Range Community College. Finally, the Vice President for
Administrative Services position, which became vacant in October 2016 due to a resignation and
move to a similar position at the Community College of Denver, was filled in November 2017.
The new members of the President’s Cabinet came from outside the institution, and each brought
expertise necessary to help the institution achieve its mission, vision, and strategic goals.
Vision, Mission, and Values
Vision
We aspire to be the college where every student succeeds.
Mission
The Community College of Aurora serves our diverse community by providing high quality
instruction and support services to prepare students for transfer and employment.
Values
Respect, Collaboration, Quality, Access, Diversity, Inclusion
Strategic Goals
Goal 1: Increase student retention, completion, transfer, and employment.
Goal 2: Improve student learning through instructional and non-instructional efforts and
assessment.
Goal 3: Optimize enrollment.
Goal 4: Optimize fiscal, technological, and physical resources.
Goal 5: Increase community partnerships, engagement, and service.
Goal 6: Diversify and strengthen human resources.
The Community College of Aurora is bringing the 2014-2019 strategic plan to a close and is
working to develop the 2019-2023 plan. Both strategic plans were developed by a diverse group
of students and employees from across all divisions of the College. In order to keep attention on
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the institutional goals, the budgeting process, performance review process, and college-wide
assessment processes are aligned with the College strategic plan. By embedding institutional
goals into the budgeting, performance review, and assessment processes at the college,
Community College of Aurora employees are regularly encouraged to reflect on current practice
and identify opportunities for improvement. College employees are empowered to engage in
research and analysis to develop initiatives that will lead toward improvement in student
outcomes. The President’s Cabinet promotes and communicates the institutional goals, and the
College Expanded Leadership Team, a group of approximately 45 leaders across the College, is
responsible for ensuring the institutional goals are embedded into the everyday work of
departments across the college.
Strategic Approach to Assessment
CCA is located in Aurora, Colorado, which is Colorado’s third largest city with approximately
375,000 residents. Close to 54% of Aurora residents are people of color, and the city has a large
immigrant and refugee population. In fact, almost 20% of Aurora residents were born outside the
United States, and around 30% of the Aurora population speaks a language other than English in
the home. Similarly, over 58% of the CCA student population are students of color. CCA has
also been designated as a Hispanic Serving Institution since Fall 2016, and students at CCA
come from five continents and more than 60 countries.
With the diversity of the community in mind, the College message to CCA students is: You
matter. You are valued. You belong. CCA is a community that is committed to equity, diversity,
and inclusion through Inclusive Excellence. The College believes that this can only be achieved
together. CCA embraces Inclusive Excellence because the College wants students, staff, adjunct
instructors, and faculty to learn in and contribute to an inclusive environment. This means
members of the College community will be active, respectful, and mindful of equity, diversity,
and inclusion at all levels of engagement. Inclusive Excellence provides a foundation for student
and institutional success.
This commitment to Inclusive Excellence is the lens through which the College designs and
implements professional development for staff, adjunct instructors, and faculty. Professional
development efforts are focused on increasing employees’ skills and ability to help students
reach their academic and career goals. CCA has turned attention to operationalizing concepts
learned in professional development in order to assess progress toward improving student
outcomes. The College is committed to devising methods to prove that the work and efforts
being put into place are bringing about continuous improvement in student success for all of our
student populations.
In alignment with the Colorado Commission on Higher Education Colorado Rises master plan,
CCA is committed to erasing the equity gap in student outcomes between white students and
students of color. This is a focus both for the College and for all institutions of higher education
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in the state. Grounding the work in a statewide approach has been instrumental for buy-in. The
College is focusing on retention, graduation, and transfer rates in equitable numbers. Figure 1
shows the trend for fall-to-fall retention rates by ethnicity. Figure 2 shows the trend for
graduation rates by ethnicity, using the Colorado Community College System calculation which
divides the total number of graduates by all students enrolled for the academic year. Figure 3
shows the trend for transfer rates by ethnicity.
Acknowledging that the College has much work to do to improve retention, graduation, and
transfer rates overall, the progress described in this report is part of an institutional effort to both
erase equity gaps in student outcomes and improve retention, graduation, and transfer rates
among students. It is this commitment that guides the institutional approach to the assessment of
student learning.
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Figure 1. Institutional Retention Trends
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Figure 2. Institutional Graduation Trends
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Figure 3. Institutional Transfer Trends
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Area of Focus: Assessment of Student Learning
Overview
Over the past fifteen years, CCA has worked toward effectively implementing assessment
procedures in order to improve student learning. Since the 2003 HLC site visit, the College has
dedicated time and effort to creating an institutional assessment plan that is comprehensive and
supported through analysis of data. In terms of strategies, results, and accomplishments, CCA
faculty, instructors, and staff have dedicated a substantial number of hours to establishing
direction, setting goals, and implementing approaches. Throughout this time, however, CCA has
continued to experience difficulty with regard to realizing an institutional approach to assessment
and embedding the work across all student and instructional support functions as a commitment
to educational achievement and improvement. While CCA has worked to grow and improve in
the area of assessment over the past fifteen years, comprehensive improvement has been difficult
to sustain.
The 2016 HLC Mid-Cycle review team characterized the College's work as "still operating in the
preliminary stages of assessment." Historically, the College has struggled to integrate assessment
of student learning within curricular and co-curricular programs to inform practice and provide
wrap-around support of student learning. At the point of the team's visit in 2016, there had been
limited attention to using assessment results to develop strategies within instruction and within
services such as tutoring, the library, or advising, and the College lacked institutional
coordination of assessment efforts. It was also not clear how the College was using assessment
data to modify instruction or improve other processes at the College. Up to the time of the visit,
there had been a focus on conducting assessment rather than on developing strategies that use
that assessment to improve student outcomes. Finally, the College had struggled to incorporate
students in the College's assessment activities to any significant degree. Overall, efforts and
strategies had been well-intentioned but isolated from a clear, comprehensive plan.
Based on the visit in 2016, the HLC evaluation team requested a monitoring visit addressing the
following items:
1. The need for clear coordination and direction of the assessment program at the
institutional, program, and course levels across both of the college’s two schools and
Student Affairs so that assessment goals are advanced in a systematic comprehensive
manner.
2. The need for centralized collection of assessment data using a common approach to data
reporting which is accessible to all internal constituents for their comparative use and to
external constituents as relevant to their appropriate use.
3. The need for an articulated action plan with a reasonable timeline (not extending beyond
the timing of the next Assurance Argument) which details the comprehensive assessment
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of student outcome goals for each of the college’s degrees and certificate program
pathways.
4. The need for documentation of two years’ progress in completing the action steps
identified in the action plan referenced above.
5. The need for documentation of the use of assessment data in the design and
implementation of improvement of student learning strategies in all certificate and degree
programs and the evidence of incremental improvement data in at least a majority of
those programs.
6. The need for documented interaction between faculty and students pertaining to
assessment processes and data resulting in improvement of both assessment processes
and student performance.
Using these recommendations, CCA has taken the opportunity to reflect on past efforts and
acknowledge that our previous approach did not lead to adjustments to practice or present
findings related to improvements in student learning. Essentially, the College has come to realize
that it has not been effectively reflecting on results of assessment and adjusting practice as
necessary for continuous improvement, nor has it put in place an assessment approach that
focuses on the totality of the student experience, both curricular and co-curricular.
CCA recognizes the overall value of collecting and then using data to inform decisions and
practices that lead to student growth. The College's internal and external stakeholders deserve the
transparency this allows, and CCA students deserve the best possible experience the College can
provide them, which requires the institution to adopt a practice of continuous improvement and
have the evidence which informs it. The College believes strongly in the use of assessment to
guide decisions and inform continuous improvement and acknowledges a need to improve on
efforts across the institution.
The Commission’s concerns are addressed in the following report, and many of the recent
changes in CCA’s assessment process are attempts to directly attend to the aforementioned
issues, creating a new process that features an institutional approach to assessment to improve
student learning by collaborating across the College.
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Recommendation 1.
The need for clear coordination and direction of the assessment program at the
institutional, program, and course levels across both of the college’s two schools and
Student Affairs so that assessment goals are advanced in a systematic comprehensive
manner.
CCA is now advancing its assessment goals systematically and comprehensively with an
assessment program that is clearly coordinated and directed at the institutional, program, and
course levels across the college’s two schools and Student Affairs.
Preliminary Action
Upon receiving feedback from the 2016 HLC visit, CCA prioritized institutional leadership for
the assessment of student learning. As the College was in the midst of a search for a Vice
President for Academic Affairs, leadership for assessment of student learning was centered in the
hiring process. Due to the scope and significance of the assessment work, the new Vice President
for Academic Affairs was charged with leading the institutional efforts when the position was
filled in February 2017.
Simultaneously, the College sent a team of faculty and staff who had been involved with
assessment of student learning to an HLC Assessment Workshop in Tempe, AZ in February
2017. (Appendix A.) The team consisted of the Academic Deans for the School of Liberal Arts
and the School of Professional Studies & Sciences, the Faculty Assessment Committee Chair,
and the Director of Institutional Research and Assessment. The workshop featured presentations
from senior level assessment experts from other HLC institutions interspersed with time for the
team to work on practical next steps in addressing HLC concerns about assessment from CCA’s
Fall 2016 HLC visit.
Based on the HLC presentations and time spent working together, the team developed a set of
four action steps for CCA:
1) Clear institutional assessment support and administrative structure
a. CCA needs an assessment coordinator at a high institutional level who works with
both faculty and staff
b. Assessment roles and responsibilities of campus constituents need to be clearly
defined and communicated to employees in those roles
2) Define terms related to assessment as an institution
a. Enables all CCA constituents to communicate the same assessment message
b. Enables clear identification of areas to report assessment at the course, program,
and institutional levels
c. Clear distinction of program/department evaluation versus program/department
assessment of student learning
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3) Clearly map institutional level outcomes and program level outcomes to where they are
measured
a. Maps institutional level outcomes to programs and departments
b. Clearly identify which academic or staff areas need to report program outcomes
4) Curriculum mapping of assessment outcomes across courses/programs
a. Aligns courses to program outcomes
b. Identifies where formative and summative assessments happen for program
outcomes
In order to build a foundation for institutional commitment, leverage existing expertise, and
initiate progress toward educational achievement and improvement through ongoing assessment
of student learning, the Vice President for Academic Affairs convened assessment leaders from
across the College to participate in an institutional approach to assessment strategy session in
March 2017. (Appendix B.) The purpose of the meeting was to talk about the concerns that
were shared from the HLC visit, discuss how the intersection of our work impacts our approach,
and set an institutional vision that could lead the efforts of the groups across the College
working to more effectively assess student learning. The primary focus for the meeting was to
establish a common frame for assessment as integrally connected to student learning and its role
in the mission of the College. Additionally, the session was intended to lay the groundwork for
consistent consideration of curricular and co-curricular supports for student learning. During this
meeting, the recommendations from the HLC Assessment Workshop were discussed and next
steps were determined for an institutional approach, which included a request to the President’s
Cabinet to apply for the HLC Assessment Academy for additional technical assistance
(Appendix C.), as we had been encouraged to do by our HLC staff liaison. This request came
out of an HLC webinar on assessment that the College participated in in March 2017, which
helped confirm that HLC Assessment Academy participation was a constructive route to take,
one where guidance would be provided that would help leverage the work of CCA’s institutional
team.
CCA believed that participation in the HLC Assessment Academy was the best path towards
institutional improvement for several reasons. The College values the feedback provided during
previous HLC visits and is working to turn that feedback into action. CCA strives to create a
sustainable assessment program aligned with the CCA vision that every student succeeds and
truly wants to ensure and effectively assess student learning. CCA believes the Academy
approach of establishing a team and guiding strategic discussion with facilitation and mentoring
will assist the College with the persistent challenges with institutional implementation and
sustainability.
The request to participate in the HLC Assessment Academy was approved by the President’s
Cabinet. CCA applied in April 2017, and in May 2017, CCA was admitted into the Fall 2017
Cohort of the HLC Assessment Academy. (Appendix D.)
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HLC Assessment Academy and Project Creation
In May 2017 the Assessment Academy Team was established. The team consists of the Vice
President for Academic Affairs, the Associate Vice President for Student Affairs, a Dean of
Academic Affairs, the Faculty Assessment Committee Chair, and the Director of Institutional
Research and Assessment. Two members of the team attended the HLC Information and
Planning Workshop in July 2017, and all members of the Assessment Academy Team attended
the HLC Assessment Academy Roundtable in October 2017.
At the Roundtable, the Assessment Academy Team identified the project for the four-year
commitment and established a preliminary action plan. (Appendix E.) The Assessment
Academy Team established Project SLOPE: Student Learning Objectives, Persistence, and
Engagement. The project was developed to establish an institutional commitment to student
learning across all areas of the College. Through Project SLOPE, CCA desires to build an
institutional structure and assessment system where attention to continuous improvement of
student learning is paramount for all activities within the College, especially as it relates to
advancing Inclusive Excellence. CCA is being purposeful in terms of establishing a curricular
and co-curricular focus for assessment. The project was designed in four year-long phases, to be
completed in 2021:
1. Revitalizing Institutional Outcomes
2. Educating Stakeholders on Revitalized Outcomes/Beginning Program Outcome
Alignment
3. Aligning Course Outcomes to Institutional Outcomes
4. Full Implementation of Institutional Assessment
Effective implementation of the project will provide CCA with the foundation it needs to
improve student learning and growth. Most importantly, CCA will have an assessment system
based on the foundation established through the project. In order to advance the project and build
institutional support, the Assessment Academy Team began meeting bi-weekly starting the week
after the Roundtable and continues to do so.
Project SLOPE Kick-Off/Phase 1
Specifically, in order for the project to contribute to making assessment a practice that leads to
the improvement of student learning, the Assessment Academy Team established a preliminary
action plan, which included components from the initial plan created after College participation
in the HLC Assessment Workshop in February 2017. Based on preliminary feedback from the
HLC Mentor and Scholar and modifications to the initial project, Project SLOPE Phase 1 action
items were adjusted to the following:
•
•

Present initial version of project and begin foundational discussions with college faculty,
instructors, and staff at our All-College meeting in November
Establish a group that will be part of this design from across the College
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•
•
•
•

•
•
•

Create a communication plan for the work to ensure regular updates are occurring and all
are on the same page
Conduct focus groups across the College to gather feedback about what is important to
internal and external stakeholders
Create an opportunity to align the focus groups with the next round of strategic planning
for the institution
Analyze current institutional outcomes to see if they meet the outcomes desired by
faculty, instructors, staff, students, and other external stakeholders which were collected
in focus groups
Establish a shared language with common definitions
Finalize institutional outcomes for implementation
Establish an action plan for alignment of revitalized institutional outcomes as they relate
to program outcomes, course outcomes, and overall assessment approach

Upon returning to the College from the Roundtable, the Assessment Academy Team presented to
the institution at the November 2017 All-College Forum. (Appendix F.) The presentation was
intended to serve as an overview of the HLC Assessment Roundtable, a preliminary training
opportunity to build common language, and an announcement of/invitation to participate in
Project SLOPE. (Appendix G.) From this meeting and a follow up invitation to faculty, adjunct
instructors, and staff at the College, the Project SLOPE Task Force was established. The work of
the Task Force was led by the Assessment Academy Team, which served in the capacity of a
steering committee. The Task Force was comprised of 22 faculty, adjunct instructors, and staff
from across divisions at the College, with additional faculty, adjunct instructors and staff
stepping in to work solely on committee work. (Appendix H.)
Effective November 2017, this Task Force began meeting monthly to advance the action plan
associated with Phase 1 of Project SLOPE. The Task Force broke into five sub-committees:
External Stakeholders, Internal Stakeholders, Communications, Assessment Skill Development,
and Data Repository. Each committee had tasks they were charged to complete during Phase 1
(Appendix I.) and submitted final committee reports reflecting progress in May 2018.
(Appendix J.) Specific actions completed during Phase 1 are delineated in the action plan
covered in more detail in Recommendation 4. Over the course of the year, the College
conducted 13 focus groups and collected feedback from over 180 stakeholders including CCA
employees, students, alumni, K-12 and transfer institution partners, business/industry, and
community-based organizations. The feedback from the focus groups was then analyzed by a
variety of measures, including by a group of five Social Sciences students as an honors project
coordinated by a faculty member and an adjunct instructor.
The College is proud to announce that all action items from Phase 1 were completed, and in June
2018 the Project SLOPE Task Force announced the revitalized institutional outcomes
(Appendix K.), or the 4 Cs:
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1.
2.
3.
4.

Communication
Critical Thinking
Cultural Competence
Career and Transfer Readiness

Project SLOPE Phase 2
The Assessment Academy Team followed up this announcement with the launch of Phase 2 at
the August 2018 Semester Kick-Off Meeting (Appendix L.). During the first year, the
Assessment Academy Team and the Project SLOPE Task Force took the philosophical
discussion from the HLC Assessment Roundtable, solidified the scope of the project, and
operationalized it with details and deliverables for Phase 1. CCA is proud that the College has
been able to actualize the concept of full institutional participation with involvement from all
levels within the organization. Through the work to revitalize the institutional outcomes, the
College tied the institutional commitment to Inclusive Excellence with a new institutional
outcome of cultural competence. By creating this connection, it reinforces that assessment work
at CCA is focused on ensuring that all students are learning and that the College acknowledges
and take seriously efforts to reduce equity gaps.
As the College entered Phase 2 in Summer 2018, the Assessment Academy Team formally
became a steering committee. The Project SLOPE Task Force organically transformed the
existing Faculty Assessment Committee (which only focused on Academic Affairs) into one that
is comprised of members from departments across the College which are engaged in student
learning. The committee is co-led by the faculty member who had led Academic Affairs
assessment to date and the Associate Vice President for Student Affairs. Through this expansion,
CCA has been able to move from a Task Force with 22 members to an Institutional Assessment
Committee with 38 members, including representation from students and every curricular and
co-curricular department involved in the assessment of student learning. Starting in October
2018, this committee began meeting monthly and has just divided into five sub-committees to
achieve the Phase 2 tasks noted in the action plan in Recommendation 4. (Appendix M.)
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Recommendation 2.
The need for centralized collection of assessment data using a common approach to data
reporting which is accessible to all internal constituents for their comparative use and to
external constituents as relevant to their appropriate use.
CCA has centralized the collection of assessment data using a common approach to reporting
data that are accessible to internal and external constituents for their use.
In Spring 2018, following the HLC Assessment Roundtable, academic departments were notified
that they would need to identify a single program outcome that would be measured for the
2017-2018 academic year based on the active programs for that academic year. (Appendix N.)
Through conversations with academic departments over the course of the Spring 2018 semester,
the College realized institutional limitations with regard to a consistent approach to and
understanding of assessment. During early Summer 2018, academic departments were asked to
report out on program-level outcomes and to note which program-level outcome they had
assessed during the 2017-2018 academic year.
Because previous models had been inconsistent, not allowing for comparative use, the
Assessment Academy Team designed and implemented an initial pilot academic program review
and assessment template in late Spring 2018. (Appendix O.) The template focused on four key
areas for each certificate and degree:
•
•
•
•

Program-level outcome as designed by each academic department
Institutional-level outcome as noted through student feedback on course evaluations
Program-level retention, both fall-to-spring and fall-to-fall, disaggregated by ethnicity,
gender, first-generation status
Program-level graduation disaggregated by ethnicity, gender, first-generation status

The template required each academic program to report program-level outcome assessment in a
consistent manner. Each academic program was required to note the program-level outcome
being measured, the procedures and methodologies used, the instrument used for measurement,
sample size, dates of evaluation, metrics, and key takeaways.
Further, the Assessment Academy Team identified a single item from the student course
evaluation associated with the Critical Thinking institutional outcome: “I was challenged to
think, analyze, and evaluate ideas.” For each academic program and with feedback from Deans
of Academic Affairs and Department Chairs, a single course with the highest likelihood of
programmatic enrollment was identified. Given the College had just implemented a new
electronic student course evaluation system, EvaluationKit, in Spring 2018, responses from that
semester were built into the template. The institutional mean for the semester was calculated at
4.50, and each program mean was then required to be analyzed against the institutional mean.
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Finally, the last two sections of the template focused on program-level retention and graduation
rates. In conjunction with the Assessment Academy Team, the Institutional Research department
designed program dashboards that displayed data for fall-to-spring retention, fall-to-fall
retention, and graduation calculated at 150% of time to completion. The data were stored in a
centralized shared drive, accessible by internal constituents for comparative use. The data were
also disaggregated by ethnicity, gender, and first-generation status. Each academic program was
required to analyze the data and note strengths, opportunities, and equity gaps, along with how
findings would inform departmental goals and individual faculty teaching goals.
The template Program Assessment Report/Plan was launched in August 2018 during the annual
Instructional Leadership Retreat. (Appendix P.) During this meeting, all Department chairs
received preliminary training on data analysis for the newly developed pilot process. Each
department chair was provided with dashboard data and the template, and initial analysis was
conducted in small teams of three Department Chairs, facilitated by the Vice President for
Academic Affairs. The small team approach allowed for comparative analysis, sharing of
strengths and opportunities, and discussion of preliminary plans for action. The facilitated
analysis served to help Department Chairs know how to guide discussion with their faculty when
they returned to contract the following week. Department Chairs and faculty were given two
months to analyze, discuss, and complete the Program Assessment Reports/Plans. After
completion, the final Program Assessment Reports/Plans were made available for internal
constituent use in the centralized shared drive.
The College recognizes that the initial Program Assessment Report/Plan was limited to curricular
programming. For the next phases of Project SLOPE, the College is actively engaging
employees representing co-curricular programming in the development process, which will be
integrated in the next phase. Next steps in Phases 2, 3, and 4 of Project SLOPE for continued and
expanded centralized collection of assessment data through a common approach to data reporting
for both curricular and co-curricular programs are noted in the action plan referenced in
Recommendation 4.
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Recommendations 3 and 4.
The need for an articulated action plan with a reasonable timeline (not extending beyond
the timing of the next Assurance Argument) which details the comprehensive assessment of
student outcome goals for each of the college’s degrees and certificate program pathways.
The need for documentation of two years’ progress in completing the action steps identified
in the action plan referenced above.
CCA has developed an action plan (that goes no further than 2022) that details the
comprehensive assessment of student outcome goals for all certificate and degree pathways.
Further, CCA, over the last two years, has made significant, documented progress in completing
the action steps identified in the action plan.
As noted above, CCA began with the preliminary action plan established as a result of the HLC
Assessment Workshop in February 2017. After participation in the HLC Assessment
Roundtable, the action plan was expanded to account for the four years of Project SLOPE.
Through both Phases 1 and 2, the action items were further expounded, and the College expects
to see similar progress entering Phases 3 and 4. The broad action plan that was established
follows. The fully fleshed out action plan, with specific dates associated with each action item
and completion status, was a result of the following guiding structure. (Appendix Q.) Additional
appendices noted within the action plan.
Phase 1 – Revitalizing Institutional Outcomes (2017-2018)
• Present initial version of project and begin foundational discussions with college faculty,
instructors, and staff at All-College meeting in November
• Establish a group that will be part of this design (from across the College)
o Ensure that this group is not perceived to be or believes that it is reducing
importance or impact of work occurring in the Academic Affairs Assessment
Committee
o Identify sub-committees
o Focus on shared language, especially as it relates to “program” assessment
• Create a communication plan for the work to ensure regular updates are occurring and all
are on the same page
• Conduct a needs assessment to determine level of knowledge and skills to inform training
and development needs for faculty, adjunct instructors, and staff
• Create a training plan for launch beginning Summer 2018
• Conduct focus groups across the College to gather feedback about what is important to all
stakeholders
o Students, alumni, concurrent enrollment instructors, adjunct instructors, industry
representatives, faculty, staff

18

•
•

•
•
•

Create an opportunity to align the focus groups with the next round of strategic planning
for the institution
Analyze current institutional outcomes to see if they meet the outcomes desired by
faculty, adjunct instructors, staff, students, and other external stakeholders which were
collected in the focus groups
Establish a shared language with common definitions
Vet the outcomes with stakeholders
Finalize institutional outcomes for implementation

Phase 2 - Educating Stakeholders on Revitalized Outcomes/Beginning Program Outcome
Alignment (2018-2019)
• Begin educating our faculty, instructors, and staff on revitalized outcomes
• Investigate and implement solution for centralized collection of assessment data using a
common approach (considering both internal access and external transparency)
• Establish an action plan for alignment of revitalized outcomes as they relate to program
outcomes, course outcomes, and overall assessment approach
• Revise department/program review process to align with action plan above and to include
assessment plan
• Map revitalized outcomes to Guided Pathways, as they relate to each pathway
• Compare to work that took place for Student Learning Outcomes (SLOs) associated with
Lifelong Skills
• Create a model for how to effectively assess these outcomes within each program (both
curricular and co-curricular)
• Create curriculum maps for revitalized outcomes for programmatic assessment
Phase 3 - Aligning Course Outcomes to Institutional Outcomes (2019-2020)
• Collect baseline program outcome data and establish thresholds
• Establish timeline for course outcome assessment for all courses on a rotating basis
• Create student feedback component for course outcome assessment
Phase 4 - Full Implementation of Institutional Assessment (2020-2021)
•
•

Collect baseline course outcome data and establish thresholds
(Further steps to be fleshed out as project proceeds)

19

Recommendation 5.
The need for documentation of the use of assessment data in the design and
implementation of improvement of student learning strategies in all certificate and degree
programs and the evidence of incremental improvement data in at least a majority of those
programs.
CCA uses (and documents the use of) assessment data in the design and implementation of
improvement of student learning strategies in all certificate and degree programs and has
improved student learning in a majority of its certificate programs.
Implementation of the pilot Program Assessment Report/Plan for each certificate and degree
program in Fall 2018 enabled departments to analyze student performance from the previous
academic year and to reflect on how existing practice could be modified to best serve students
and enable them to meet their education goals. Department Chairs and faculty across the College
engaged in critical analysis and developed strategies to implement during academic year 2017
2018 to address challenges identified in the Program Assessment Reports/Plans.
Department Chairs and faculty developed Program Assessment Reports/Plans for each certificate
and degree program, which describe improvements in student learning, actual and planned, by
noting alignment with department goals and individual faculty teaching goals. (Appendices R.
and S). Upon submission of initial drafts of the Program Assessment Reports/Plans, two
members of the Assessment Academy Team, the Vice President for Academic Affairs and Dean
of Academic Affairs for Concurrent Enrollment, reviewed each report and provided feedback on
recommended revisions. At this point, the Deans of Academic Affairs for both the School of
Liberal Arts and the School of Professional Studies & Sciences provided additional coaching on
the initial version and assisted Department Chairs in finalizing the narrative and strategies for the
Program Assessment Reports/Plans.
Upon completion of the pilot version of the Program Assessment Reports/Plans, the College has
identified limitations in the initial design, especially as it relates to single-semester and cohortbased programs. Additionally, the College identified opportunities for connecting academic
program review and assessment with other reporting structures, to include but not limited to
program accrediting bodies and career and technical education Perkins reporting requirements.
Additionally, the College acknowledged other limitations with regard to the statistical
significance of data, especially for disaggregated data, given low program enrollment, retention,
and graduation numbers at the program level, which resulted in a modification to the plan to
display data dashboards and Program Assessment Reports/Plans to external constituents.
Information gleaned and lessons learned during the pilot phase are being considered and built
into the next iteration of academic program review and assessment to be launched in Spring
2019. The College plans to make the next version of Program Assessment Reports/Plans created
during Project SLOPE Phase 2 available publicly on the CCA website.
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Recommendation 6.
The need for documented interaction between faculty and students pertaining to
assessment processes and data resulting in improvement of both assessment processes and
student performance.
CCA faculty and student interaction around assessment processes and assessment data are
resulting in the improvement of those processes and of student performance.
The first strategy the College employed to ensure student feedback in assessment processes was
the decision to secure a contract for an electronic course evaluation system, EvaluationKit, in
Spring 2018. Prior to this semester, return rates for student course evaluations were very low,
impacting the ability of the College to gather meaningful data, analyze existing practice, and
make effective modifications to curriculum and pedagogy. With the adoption of EvaluationKit,
the College was able to receive a response rate of over 60% for the Spring semester, substantially
higher than in previous semesters. (Appendix T.)
Through Project SLOPE, the College committed to increasing interaction between faculty and
students pertaining to assessment processes. Below are ways that students are actively engaged
and centered in the advancement of Project SLOPE.
The Project SLOPE Task Force:
• Prioritized and conducted focus groups with students and alumni during the process of
revitalizing institutional outcomes
• Engaged students in an honors project to analyze qualitative data from focus groups,
leading to revitalized institutional outcomes
• Ensured student membership in the Institutional Assessment Committee (Appendix U).
• Provided intentional feedback on Program Assessment Reports/Plans to reach out to
students to gather perspective and feedback on strengths, opportunities, and strategies
During the 2018-2019 academic year, the following activities are being carried out to further
enhance faculty and student engagement in assessment:
•
•

Convene a workgroup comprised of Deans for Academic Affairs, Department Chairs,
faculty, adjunct instructors, and students to revise the existing course evaluation
Review/revise program-level outcomes for each academic program by gaining feedback
from students and other stakeholders
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Additional Evidence Available On Site
1. HLC Assessment Academy Team Meeting Minutes
2. Project SLOPE Task Force Meeting Minutes
3. Institutional Assessment Committee Meeting Minutes
4. Academic Affairs Assessment Committee Meeting Minutes
5. Focus Group Sign-In Sheets/Feedback for Revitalized Institutional Outcomes
6. Project SLOPE Phase 1 Committee Reports
7. Student Analysis of Project SLOPE Phase 1 Focus Group Feedback
8. “CCA Assessment Foundation Training” Desire2Learn (D2L) Course
9. CCA Staffing Pattern as of 11/6/2018
10. 2018 Academic Program Assessment Report/Plan for Each Academic Program
11. Retention and Completion Program Dashboards for Each Academic Program
12. Google Form Collection of Initial Academic Program Outcomes
13. Academic Program Outcomes by Department
14. Spring 2018 Course Evaluation Department Reports

Related Links
Community College of Aurora Institutional Catalog
Faculty/Instructor Resource Guide
Student Handbook
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Community College of Aurora
Report on Tempe HLC Assessment Workshop
Spring 2017
Executive Summary
In Spring 2017, CCA sent a team of four CCA assessment leaders to an HLC Workshop on Assessment in Tempe, Arizona.
The team consisted of the two Academic Deans, the Faculty Assessment Committee Chair, and the Director of
Institutional Research and Assessment. The workshop featured presentations from senior level assessment experts
from other HLC institutions interspersed with time for the team to work on practical next steps in to address HLC
concerns about assessment from CCA’s Fall 2016 HLC visit.
Based on the HLC presentations and time spent working together, the team has come up with a set of four action steps
for CCA, as well as identifying what CCA needs to continue from their current assessment practices. The four next steps
are:
1) Clear institutional assessment support and administrative structure
a. CCA needs an Assessment coordinator at a high institutional level (Works with both faculty and staff)
b. Assessment roles and responsibilities of campus constituents need to be clearly defined and
communicated to employees in those roles
2) Define terms related to assessment as an institution
a. Enables all CCA constituents to communicate the same assessment message
b. Enables clear identification of areas to report assessment at the course, program and institutional levels
c. Clear distinction of program/department evaluation versus program/department assessment of student
learning
3) Clearly map institutional level outcomes and program level outcomes to where they are measured
a. Maps institutional level outcomes to programs and departments
b. Clearly identifies which academic or staff areas need to report program outcomes
4) Curriculum mapping of assessment outcomes across courses/programs
a. Aligns courses to program outcomes
b. Identifies where formative and summative assessments happen for program outcomes
Based on the CCA’s experiences with the HLC visiting team in Fall and consultations with assessment experts at the
conference, CCA should continue with the following assessment activities:
1) Continue with course level assessment
a. Visiting HLC team agreed this was still important to do
b. Faculty should be measuring student learning outcomes in the courses they teach and using the results
to improve teaching and learning
2) Coordination of faculty and student affairs assessment efforts
a. Communicates importance of assessment across college
b. Ensure all units are using results to improve teaching and student learning
3) Mapping of our institutional level outcomes to the AAC&U’s LEAP Value rubrics as modified by the CDHE for
Colorado Institutions
a. Aligns CCA to both the state and national assessment conversations
b. Allows for more organic mapping of our institutional level outcomes to where they are measured across
the campus
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Johnson, Tricia
From:
Sent:
To:
Cc:
Subject:
Attachments:

Return to Appendix Q

Oudenhoven, Betsy
Monday, October 1, 2018 7:52 AM
Dalpes, Paulette; Hesse, Cindy [CCA]; Johnson, Tricia; Noe, George; Ward, Chris
Morrissey, Tami
Cabinet agenda - Oct. 1, 2018
2018-2019 college meetings and topics.docx

Hi folks – If you have any other agenda items, please send them to Tami. I am hoping to wrap‐up by 3:00
so we can stop by Mary’s event.
Week 7 of the semester! Happy October – what are you looking forward to about fall?
Joe’s visit – Wed. Oct. 17 ‐ finalize schedule
Goal 1: Increase student retention, completion, transfer, and employment. (Betsy)




Strategic planning update (Chris) – all‐college forum next Thursday
Colorado Momentum Summit – ACC – Oct. 26, 2018 – team of 5
LS‐AMP update

Goal 2: Improve student learning through instructional and non‐instructional efforts and
assessment. (Tricia)





Theater DWD
CDHE Request – Complete College America “Game Changers” Project Team
Assessment training for all employees
CCCOnline comments?

Goal 3: Optimize enrollment. (Paulette)


CCCEMT and other updates

Goal 4: Optimize fiscal, technological and physical resources. (Skip)


Special functions and food (again)

Goal 5: Increase community partnerships, engagement and service. (Chris)

Goal 6: Diversify and strengthen human resources. (Cindy)

Equity, diversity and inclusive excellence
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Yellow lights

Go‐round/other


I am at a fundraising conference Wed.‐Thurs. Tricia is covering.

WHAT DO WE NEED TO COMMUNICATE AND TO WHOM?
Coming up:
Oct. 17 – Joe Garcia to CCA
Nov. 12 – Expanded Cabinet retreat
Betsy Oudenhoven, Ph.D.
President, Community College of Aurora
16000 E. CentreTech Pkwy.
Aurora, CO 80011
303‐360‐4775

CONFIDENTIALITY NOTICE: The information contained in or attached to this transmission is intended solely for
its authorized recipient and may be confidential. If you are not the intended recipient, or responsible for
delivering some or all of this information to the intended recipient, you have received this transmission in error
and are hereby notified that you are strictly prohibited from reading, copying, printing, distributing, or disclosing
any of the information contained herein. If you have received this communication in error, immediately notify the
sender and delete or properly destroy this transmission, including attachments. Thank you.
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Johnson, Tricia
Subject:
Location:

Strategic Discussion Re: Institutional Approach to Assessment
A200-G President's Conference Room

Start:
End:

Thu 3/23/2017 1:00 PM
Thu 3/23/2017 2:00 PM

Recurrence:

(none)

Meeting Status:

Meeting organizer

Organizer:
Required Attendees:

Johnson, Tricia
Trouth, Catherine; Snow, Ted; Vialpando, Victor; Sturtevant James, Kathryn; SandovalLucero, Elena; Ward, Chris; Phillips, LaQuilla; O'dell, Kelly; Hampson, Howard

Hello, all!
First, I know that this time was not open for everyone on the calendar. Just a quick glance at the scheduling assistant in
Outlook told me that finding a time that this full group was open would be nearly impossible. I am hoping **crossing
fingers** that those who were not available might be able to shift things on their calendars to join us for this hour.
As we begin to formulate our institutional approach to the concerns shared in the 2016 HLC Year 4 Comprehensive
Evaluation, it seemed that it was time to bring together the folks from across the college active in committees or other
practices with regard to assessment. The purpose of this meeting is to talk about the big picture – the concerns that
were shared from HLC, how the intersectionality of our work plays into our approach, and setting an institutional vision
that can lead the efforts of the groups across the college working to move the needle in this area.
Our goal for this first meeting is really all about developing the “why” and “what” together. After we are able to do this,
we can meet again to determine our collaborative strategies for improvement in preparation for our spring 2019 follow‐
up visit.
In preparation for this meeting, if you could read through the attached articles to help us ground ourselves in the
research and in the possible, that would be fantastic. Also, if you have research about the importance and impact of
assessment that you believe would add context to our dialogue, please share that with the group. Thanks, all!

Tricia
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Appendix C
Institutional Approach to Assessment Strategy Session
March 23, 2017
CCA Vision: We aspire to be the college where every student succeeds.
CCA Mission: The Community College of Aurora serves our diverse community by providing high quality
instruction and support services to prepare students for transfer and employment.
CCA Values: Respect, Collaboration, Quality, Access, Diversity, Inclusion
CCA Goals:
Goal 1: Increase student retention, completion, transfer, and employment.
Goal 2: Improve student learning through instructional and non-instructional efforts and assessment.
Goal 3: Optimize enrollment.
Goal 4: Optimize fiscal, technological, and physical resources.
Goal 5: Increase community partnerships, engagement, and service.
Goal 6: Diversify and strengthen human resources.

Members: Howard Hampson, Tricia Johnson, Kelly O'Dell, Quill Phillips, Ted Snow, Kathryn Sturdevant
James, Elena Sandoval-Lucero, Catherine Trouth, Victor Vialpando, Chris Ward
Attendees: Howard Hampson, Tricia Johnson, Kelly O'Dell, Ted Snow, Kathryn Sturdevant James, Elena
Sandoval-Lucero, Catherine Trouth, Victor Vialpando, Chris Ward
1. Findings from articles
a. Shared themes
b. Shared leverage points
c. Shared opportunities for growth
2. Establishing the "What"
a. Improve student learning
1. Outcomes provided
2. Outcomes obtained
b. Identify evidence for item above
c. Document preparation for what’s next
d. Streamline experience for students
e. Helping students with general self-efficacy (grit)
f. Reflect on teaching in response to student needs/results
g. Confidence that students know what they need to know (skills)
1. Confidence with transfer institutions
h. Confidence with community stakeholders
i. Investing in our people (teaching and practice)
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3. Determining the "Why"
a. Meeting HLC requirements
b. Counter narratives about higher education
1. Grow enrollment (serving communities)
c. Counter perceived challenges of a community college education including student
population we work with
d. Answer calls about transparency to stakeholders
e. Ensure we’re living out our mission
f. Keep autonomy
g. Actually doing what we say we are doing
h. Improves teaching and practice
i. Differentiating ourselves/branding
4. Parking Lot/Bike Rack - Things to Consider
a. Need to capture where people might not be as familiar with utilization of assessment
5. Strategies Identified
a. Identified institutional approach to assessment: Ensure student learning by
collaborating across the college
b. Imperative that we have a team representing the departments/divisions across the
college and that this work is aligned across the college
c. Identify and define common terms for use in the college, including "student learning" as
it relates to the intersection of all of our work
d. Expand group to meet again to address the "How"
1. Create list of questions we want to ask and address to improve student learning
2. Determine priorities for evidence gathering
3. Identify ways to engage groups across the college in a consistent, collaborative
approach
b. Apply for HLC Assessment Academy
6. Next Steps
a. Present plan to Cabinet
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Higher Learning Commission’s Assessment Academy
Application Process Overview
This packet contains the information and materials needed for institutions applying to HLC’s
Assessment Academy.

Eligibility
The Assessment Academy is open to all institutions accredited by HLC. The curriculum is designed to
benefit all institutions, from community colleges to large universities. Institutions at all stages of the
improvement process are encouraged to apply.
For institutions in the Standard and AQIP Pathways, or for Open Pathway institutions choosing not to
use the Academy as their Quality Initiative, applications can be submitted at any time during an
accreditation cycle.
For institutions in the AQIP Pathway, Academy participation may be used in fulfillment of one AQIP
Action Project per year.
For Open Pathway institutions that are choosing to use participation in the Academy as their Quality
Initiative, applications must be submitted between spring of Year 2 and fall of Year 7. Participation
must commence between Years 3 and 7 of the Open Pathway cycle for the institution to be eligible to
use Academy participation as a Quality Initiative. Note: The Academy application review replaces the
traditional Quality Initiative Proposal review process.

Application Submission
The completed application should be sent to academy@hlcommission.org in PDF format by the
deadline given below. Paper applications will not be accepted.
All information requested in the application must be provided and the application must be signed by
the institution’s CEO. Any applications with missing information will not be considered.
Application Deadline:
Fall 2017 Cohort:

April 21, 2017

See hlcommission.org/About-the-Commission/academy-applications for more details about cohort
activities and dates.

Selection Process
All applications are reviewed by the Academy Admissions Panel, which consists of, at minimum, the
institution’s HLC staff liaison and the Director of Quality Services. Institutions will be notified of HLC’s
admission decisions no later than one month after the application deadline for a given cohort.
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The Admissions Panel may accept the institution into the Academy for the preferred point of entry
date, accept the institution into the Academy for a different point of entry date, deny the institution
admission into the Academy, or request that the institution resubmit the application if it is incomplete.

Criteria for Selection to the Academy
Institutions applying to the Academy are reviewed and selected based on demonstration of the
following four criteria:
1. Need prompted by current opportunities, challenges or barriers to assessment of student
learning.
2. Evidence that Academy participation is significant and challenging to the institution and could
result in broad, meaningful impact on assessment of student learning.
3. Alignment of Academy participation goals with the strategic priorities of the institution.
4. Expectations, commitment level and desired results appropriate to the purposes and intent
of the Academy.

Letter of Agreement
An institution selected to join the Academy will be asked to sign a Letter of Agreement accepting the
terms of the Academy. This letter outlines the institution’s commitments to the Academy and HLC’s
commitments to the institution. The letter also addresses any expectations pertaining to the
institution’s accreditation relationship with HLC. If changes in the accreditation relationship occur
during the institution’s Academy participation, the Letter of Agreement will be amended to reflect
those changes.
Please contact academy@hlcommission.org with any questions.
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Assessment Academy Application
Institution: Community College of Aurora
Application Date: 4/17/17

City, State: Aurora, Colorado

Purpose for Academy Participation
Please indicate institutional purpose for participation in the Academy:
Open Pathway Quality Initiative
AQIP Pathway Action Project
Other institutional purposes (please specify): Improve our institution-wide assessment
practices and respond to concerns raised during HLC visits in 2013 and 2016. We will have a
focused visit on assessment in 2019 and want to be sure we are on the right path.

Application Questions
The institution should provide responses to the following questions. The completed application should
be no more than five pages.
1. Provide an evaluation of the institution’s past and present assessment efforts, including
strategies, challenges, results and accomplishments.
Over the past fourteen years, CCA has worked to effectively implement assessment
procedures in order to ensure student learning. Since the 2003 HLC site visit, the college has
dedicated time and effort to create an institutional assessment plan that is cohesive and
supported through analysis of data. In terms of strategies, results, and accomplishments, CCA
faculty, instructors, and staff have dedicated a substantial number of hours to establishing
direction, setting goals, and implementing approaches.
CCA has made progress evidenced by adoption and utilization of the Council for the
Advancement of Standards in Higher Education (CAS) Standards to guide provision of student
support programs and services. The college has also focused on goals for student learning at
the institutional level by embedding six Lifelong Skills (written & oral communication, critical
inquiry, personal and social responsibility, quantitative reasoning, technology, and aesthetics)
into the curriculum so that at least one of these skills could be assessed in every course.
Further, the college aligned assessment of the Lifelong Skills to the AAC&U's Liberal
Education and America's Promise (LEAP) Value Rubrics, as adapted by the Colorado
Department of Higher Education. Finally, the college's Lifelong Skills and course-level
outcomes are included in syllabi for all face-to-face and online courses.
Additionally, the college has aligned course to program assessment in several areas within
Academic Affairs. The course-level outcomes are prescribed by the Colorado Community
College System's (CCCS) Common Course Numbering System (CCNS), and during the fall of
2013 faculty began to focus on the assessment of these CCNS outcomes. Department faculty
chose which outcomes to study and submitted a plan to CCA's Assessment Committee for
review. In fall 2015 faculty began work on developing program level outcomes, but
implementation of program goal assessment has been delayed to 2017-18. To date, there is
little evidence of comprehensive mapping of course outcome to program outcomes outside of
a few CTE programs such as allied health, the police academy, and the film school. Overall,
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efforts and strategies have been well-intentioned but isolated from a clear, comprehensive
plan.
The Division of Student Affairs was not doing any intentional assessment of departments or
programs until 2011-12, and there was no representative on the college's Assessment
Committee. Starting in 2015-16, several departments created and implemented a learning
plan to assess student learning in co-curricular functions. Starting in 2017-18, all Student
Affairs departments will have a Comprehensive Learning Plan and incorporate data in annual
reports. Additionally, the division has a representative who leads the assessment efforts
across the division, including collaborating with the Academic Affairs assessment committee.
Throughout all of the applied strategies, CCA continues to have difficulty with regard to
realizing an institutional approach to assessment and embedding the work across all student
and instructional support functions. In our most recent HLC visit, the college's work was
characterized as "still operating in the preliminary stages of assessment." The college has
struggled with integrating assessment conducted within academic programs and in Student
Affairs to inform practice toward wrap-around support of student learning. There has been
limited attention to using results of assessment to develop strategies with services such as
tutoring, library services, or advising based on results of assessment of student learning
because the college has lacked institutional coordination of assessment efforts. It is also not
always clear how the college is using assessment data to modify instruction or improve other
processes at the college. There has been a focus on learning how to do assessment rather
than on developing strategies that use that assessment to improve student outcomes. Finally,
students have not yet been incorporated in the college's assessment activities to any
significant degree.
2. Describe the issues related to the assessment of student learning that led the institution to
apply to the Academy. Why did the institution select the Academy as a means of institutional
improvement?
While CCA has worked to grow and improve in the area of assessment over the past fourteen
year, comprehensive improvement has been difficult to sustain. Based on feedback from the
college's 2016 HLC Mid-Cycle Review, below are areas that continue to be a challenge for
CCA:
o
Institution-level coordination and direction of the assessment program.
o
A centralized method for data collection and a common approach to data reporting.
o
An action plan with a timeline for each degree and certificate program pathway.
o
Documentation of two years progress on the assessment plan's action steps.
o
Documentation of the use of assessment data in improving student learning strategies.
o
Evidence of student learning improvement in a majority of certificate/degree programs.
o
An increase in faculty/student interaction on assessment which leads to improved
student learning.
CCA recognizes the overall value of having data and using that data to inform decisions and
practices. The college's internal and external stakeholders deserve the transparency this
allows, and CCA students deserve the best possible experience the college can provide them
- which requires the institution to adopt a practice of continuous improvement and have the
evidence which informs it. The college is committed to sustained growth and has come to
realize that support through facilitation and mentorship, which the Academy affords, is
necessary in order for CCA to move the needle with regard to ensuring student learning.
Further, the college has an opportunity through participation in the Academy to develop
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questions which it seeks to answer through assessment. CCA realizes the need to engage in
dialogue to create the questions and then use those questions to determine data that can
inform instructional and student support processes. With regard to assessment implementation
to date, the college has not been as purposeful as possible in identifying data needs for
assessing student learning and growth.
CCA believes that participation in the Academy is our best path for institutional improvement
for several reasons. The college values the feedback provided during the last two HLC visits
and strives to create a sustainable assessment program aligned with the CCA vision that
every student succeeds. The college truly wants to ensure and effectively assess student
learning. CCA believes the Academy approach of establishing a team and guiding strategic
discussion with facilitation and mentoring will assist the college with the challenges persistent
with institutional implementation and sustainability.
Additionally, the college sent a team of faculty and administrators to an HLC workshop on
assessment this spring, and they found it of value. The college also participated in the HLC
webinar on assessment which helped confirm that Academy participation was a constructive
route to take, one where guidance would be provided that would help leverage the work of
CCA's institutional team. The college believes strongly in the use of assessment to guide
decisions and inform continuous improvement, and acknowledges a need to improve on
efforts across the institution.
2a. If applicable: If the institution previously participated in either of the HLC Academies,
please indicate which Academy, the dates of participation, and how the institution’s current
needs relate to its past Academy work, if at all.
N/A
3. How does participation in the Academy align with the institution’s current academic or strategic
priorities?
Participation in the Academy is aligned with CCA's strategic goals of improving student
learning through instructional and non-instructional efforts and assessment; and increasing
student retention, completion, transfer, and employment. The college knows that assessment
can lead to improvement if used effectively in a feedback loop.
Whether at the course, program, department, or institutional level, assessment can provide the
college with evidence of what students know and are able to do, and inform improvements in
the educational experience CCA provides to students both inside and outside the classroom.
CCA has a new Vice President for Academic Affairs who comes with a strong background in
and commitment to assessment, and particularly to assessment as an institution-wide
endeavor. In order to best serve students, the college is committed to making assessment a
priority in the coming year and also to improving how well the college uses evidence to guide
decisions and determine resource allocations.
4. What potential challenges and issues might the Academy team have to address?
CCA will have several challenges going into this work. First, the Assessment Academy team
will need to establish an institutional focus, fully integrating assessment efforts across the
college, which is a new approach for CCA. Creating this approach will take focus on
collaboration and purposeful messaging. Next, assessment has not been embraced as a
priority college-wide and may be perceived as an extra activity for busy faculty, instructors,
and staff. The team will need to lay some new groundwork of understanding and ownership
and help their colleagues embrace the critical nature of this work and how it supports the
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college's strategic goals and priorities. Additionally, the team will need to work to engage the
campus community so that the assessment program is collaborative and informed by faculty,
instructors, staff, and students. Another challenge at CCA is that over 70% of our credit hours
are currently taught by adjunct instructors. This creates challenges whenever the college is
implementing an initiative across every course and program at the college due to their limited
time and availability. CCA will need to establish mechanisms to ensure feedback,
contributions, and implementation with adjunct instructors for comprehensive adoption.
5. What human, financial and other resources has the institution committed to Academy
participation?
CCA has included the cost of the Academy in the FY18 budget. Going into a year where
budgets across the college are flat and where no new positions are being approved, the
college is making a substantial financial commitment over four years because it believes
participation is in the best interest of students and will help the college make the shifts it has
been attempting for several years. The college is also committed to reallocating institutional
research staff time to better support the assessment and to provide leadership and guidance
institution-wide. The college will also explore the possibility of reassignment time for faculty
who serve on the team. Additionally, CCA will work to include lessons learned through
Academy in the institutional approach to professional development. This will help the college
to increase institution-wide adoption and expertise, leveraging the work of the Academy team
and building toward a critical mass for change. The Assessment Academy effort has the full
support of leadership, as well as of faculty, instructors, and staff who want to do what is best
for CCA students. The college is eager to develop a more mature and sustainable assessment
program.

Institutional Contact Information
Please list the name and contact information for the individual who will serve as the primary contact
for Academy communications. Note: The primary contact may change with notice to HLC at any time
during an institution’s participation in the Academy.
Name:

Dr. Tricia Johnson
Position title:

Vice President for Academic Affairs
Office address:

Community College of Aurora, 16000 E. CentreTech Pkwy.
City, state, ZIP code:

Aurora, Colorado 80011
Office phone number and extension:

303-360-4735
Office fax:
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Email address:

tricia.johnson@ccaurora.edu

Application Affirmation
I affirm that this application represents the institution accurately and that the institution agrees, if
admitted, to commit to meaningful and productive participation in the Assessment Academy for the full
Academy cycle.

Signature of Institution CEO

Date

Elizabeth Oudenhoven
Printed Name of Institution CEO

Submission of Application
Please review the entire application for accuracy and completeness prior to submitting for review,
as subsequent versions may not be accepted and incomplete applications may not be considered.
Once complete, applications should be sent to academy@hlcommission.org on or before the
established deadline for the cohort that the institution would like to join.
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From October 25 through October 27, 2017, the HLC Assessment Academy Team attended the HLC
Academy Roundtable. The team prepared the following report to serve as documentation of our
approach for institutional assessment and to communicate with the College regarding the event.
Assessment Academy Roundtable Report
1. How did your discussions with other teams at the Roundtable help as you began to plan and
develop your project?
As a team, we found it quite impactful to learn about the projects of the Year 4 Roundtable
participants. Learning about their journey and how they approached the assessment work helped
us to better understand our position institutionally and to further realize the full range of options
with regard to projects. In fact, it truly helped us to understand that we need an institutional
foundation on which to build our assessment work prior to jumping into a specific initiative. We
especially appreciated the reception presentation because we were able to dig a little deeper, make
contacts, and build networks for sustaining this work. However, we did not find as much value in
the interactions with Mid-point Roundtable participants. Further, with regard to other teams at the
Year 1 Roundtable, we found very limited interaction with the other teams and with our mentor
during team time.
2. Describe the project that you have developed at the Roundtable. Focus particularly on the
general strategies you developed.
PROJECT SLOPE - Student Learning Objectives, Persistence, and Engagement
Why? Focus on Student Learning. How do we do that? Focus on specific outcomes, persistently
assess and reassess so that we can continually improve our practice, engage ALL of our
stakeholders including faculty, students and community partners.
We seek to establish an institutional commitment to student learning across all areas of the college.
We desire to build an institutional structure and assessment system where attention to continuous
improvement of student learning is paramount for all activities within the college, especially as it
relates to advancing Inclusive Excellence. We are being purposeful in terms of establishing both
curricular and co-curricular focus for assessment.
Our project will be a four-year design with the following phases:
Phase 1 - Revitalizing Institutional Outcomes
(Steps listed below in Question 5)
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Phase 2 - Educating Stakeholders of Revitalized Outcomes/Beginning Program Outcome
Alignment
•
•
•
•
•
•

Begin educating our faculty, instructors, and staff of revitalized outcomes
Investigate and implement solution for centralized collection of assessment data using a
common approach (considering both internal access and external transparency)
Map revitalized outcomes to Guided Pathways, as they relate to each pathway
Compare to work having taken place for SLOs associated with Lifelong Skills
Create a model for how to effectively assess these goals/outcomes within each program
(both curricular and co-curricular)
Create curriculum maps for revitalized outcomes for programmatic assessment

Phase 3 - Aligning Course Outcomes to Institutional Outcomes
•
•
•

Collect baseline program outcome data and establish thresholds
Establish timeline for course outcome assessment for all courses on rotating basis
Create student feedback component for course outcome assessment

Phase 4 - Full Implementation of Institutional Assessment
•
•

Collect baseline course outcome data and establish thresholds
(Further steps to be fleshed out as project proceeds)

3. What are the desired outcomes of this project? How will you know that you have achieved each
of these outcomes?
Infrastructure will exist at the Community College of Aurora, and a foundation approach will be in
effect with regard to assessment for the sake of student learning and growth. Most importantly, we
will have an assessment system intentionally designed based on the foundation established
through the project. The team further believes that this purposeful design will help us to ensure
that we will make substantial improvement on feedback provided from HLC in previous visits and
will prevent us from receiving a provisional approval. On a more tactical level, we will have
resources to support this work, to include a glossary of terms, tools, a handbook, templates for
assessment, an assessment calendar, and professional development programming to support the
initiative. As a reflective process, we will establish annual reporting of assessment work and tools,
potentially through aligning the organization of the institutional fact book with the overall
institutional assessment approach.
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4. How will your project contribute to making assessment an activity that leads to the
improvement of student learning?
Our planned project will help us to be on the same page as varying offices and departments within
the institution, realizing that the assessment work and focus is about student growth. The tools we
create will focus on learning outcomes and growth by setting baselines and thresholds striving for
continuous improvement. Further, we will pay great attention to branding and communication so
that the focus will be on tools for student learning using intentional language. Throughout this
process, we look forward to embedding student involvement so that students can be active
participants and contribute to their learning environments. We plan to be intentional and
transparent with students as early as orientation and initial advising, whereby we intentionally
communicate institutional and program outcomes with students. We plan to embed this into our
Guided Pathways local implementation. We also seek to make this involvement meaningful outside
of the academic setting by creating opportunities that can translate for a student from the
classroom to interactions with an employer.
5. Describe the specific steps that that you will be taking in Year 1 to develop and implement the
early stages of your project.
For Year 1, we plan to take the following steps between October 2017 - May 2018:
•
•

•
•
•

•
•

Present initial version of project and begin foundation discussions with college faculty,
instructors, and staff at All-College meeting in November
Establish a group that will be part of this design (from across the college)
o Ensure that this group is not perceived or believes that it is reducing importance
or impact of work occurring in either Academic Affairs Assessment Committee
or Student Affairs Assessment Committee
o Identify sub-committees
o Focus on shared language, especially as it relates to “program” assessment
Create a communications plan for the work to ensure regular updates are occurring and
to ensure all are on the same page
Conduct a needs assessment to determine level of knowledge and skills to inform
training and development needs for faculty, instructors, and staff
o Create training plan for launch beginning Summer 2018
Conduct focus groups across the college to gather feedback about what is important to
all stakeholders
o Students, alumni, concurrent enrollment instructors, adjunct instructors,
industry representatives, faculty, staff
Create an opportunity to align the focus groups with the next round of strategic
planning for the institution
Analyze current institutional outcomes to see if they meet the outcomes desired by
faculty, instructors, staff, students, and other external stakeholders which were
collected in focus groups
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•
•
•
•
•

Establish a shared language with common definitions
Vet the outcomes with stakeholders
Finalize institutional outcomes for implementation
Establish an action plan for alignment of revitalized outcomes as they relate to program
outcomes and course outcomes and overall assessment approach
Revise department/program review process to align with action plan above and to
include assessment plan

6. What serious challenges do you expect to encounter? How will you deal with them?
Over the course of the next four years, we expect to need to work through several challenges.
We expect to need to acknowledge and address concerns such as realizing the learning curve
across the college and legacy assessment approach issues. We expect to receive some
resistance from pockets across the college, especially as it relates to the work having to
continue with regard to meeting assessment requirement of the upcoming HLC Focused Visit in
spring 2019 while also working to build a new assessment infrastructure. With this in mind, we
recognize that competition for time is a challenge we will have to face. Further, we expect to
encounter possible issues with accepting feedback from outside departments and that we will
need to be mindful of perceptions with regard to offers of assistance and collaboration being
interpreted as takeover. The largest challenge, and a large area of focus for Year 1, will be to
shift the mindset from assessment for accreditation to a focus on student learning. We intend
to deal with these challenges by creating ample opportunity for involvement and engagement.
We also intend to be intentional listeners and to develop a strong communication plan for
progress with the project. Finally, we believe that the Task Force structure we intend to build
will help with buy-in and will bring issues of concern to light as they arise so that we may work
through them.
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Johnson, Tricia
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Subject:
Location:

All-College Forum (Lowry Campus)
Bergren Room

Start:
End:

Wed 11/8/2017 3:00 PM
Wed 11/8/2017 4:30 PM

Recurrence:

(none)

Meeting Status:

Meeting organizer

Organizer:
Required Attendees:
Optional Attendees:

Johnson, Tricia
CCA Adjunct Instructors; CCA, Distribution List
Burns, Aaron; Scott, Jennifer; Vahling, Eric; McMichael, Heather; Rosado, Iris; Ehrhart,
Svetlana; Parachini, Nicholas; Vaughn, Arthur; Pickering, Michael; Villegas, Cynthia;
Fromhart, Nancy; Smith, Darius; Walsh, Stephanie; Cusack, Kristen; Feres, Brandon;
Behforooz, Bita; Miller, Darlene; White, Tamara; Parham, Tina; Dorame, Kristine; Peasley,
Malinda; Dibble, laurel; Koehler, Aaron; Smith, Cindy; Boulgakova, Galina; Waite, Cheryl
[CCA]; Williams, Talmage; Francis, Barbara; Agner, Stephanie; Samuel, Michelle; Butler,
Courtney; Wolfkill, John; Pacheco, Michelle; Wissbaum, Darin; Kruger, Adrienne; Levell,
Michael; Lattone, Beth; Meeks, Mary; Jansen, Anna; Roy, Banibrata; O'dell, Kelly; Martin,
Kathleen; Usalavage, Amy; Dangelo, Stacey; Lindsey, Janell; Westendorf, Nichol;
Deligeorges, Cynthia; McKee, Michael; Schultz, Alexander; Avakian, Tanya; Townsend,
Sterling; Simpson, Ashley; Italiano, Rich; Snow, Ted; CCA, SPSS Admin; Bottelberghe,
John; O'Brien, Jo; Ray, Jason; Tharp, James; Banks, William; Huici, Lourdes; Graham,
Charles; Chambers, Mark; Slavitz, Ellen; Dalpes, Paulette; Caraway, Sherita; Potter,
Kathleen; Thomas, Samuel; Chadwick, Geoffrey; Adams, Lynn; CCA Student Affairs;
Keith, Ray; McElroy, Alexa; Pace, Bobby; Tombari, Chris; Reed, Amanda; Graham, Vicki;
Highfill, Janel; Edwards, Sandra; Stafinbil, Susan; Tiedeman, Angela; Swanson, Brittney;
Cozzi, Nicole; Olson, Dirk; Breaux, Jayni; Karabushin, Yelena; Hunt, Geoff; Anderson,
Judith; Blair, Jeffrey; Oudenhoven, Betsy; Cape, Charles; Hammond, Zenobia; Carter,
Michael; Schweissing, Daniel; Paganini, Jeff; Domer, Mary; Fuchsberger, Arianne;
Sangiuliano, Valerie; Gangle-Wythe, Lauryn; Saffron, Brannon; ODonnell, Katherine;
Probst, Alexandre; Hernandezdelagarza, Martha; Wallace, James; Bynum, Jason;
Steward, Brian; Thiem, Richard; Schuman, Rhonda; Dale, Jennifer; Lassiter, Phebe; Geise,
Kathleen; Pfaff, Michael; Cassarino, Jessica; Hoefler, Deborah; Cline, Eric; VialpandoNunez, Victor; Cohenour, LeeDel; Hogan, Travis; Chavez Guizar, Noel; Silva, Wendy

Please join us for this month’s All‐College Forum, to be held in the Bergren Room at the Lowry Campus, to discuss an
institutional approach to assessment of student learning. The HLC Assessment Academy Team (Derrick Haynes, Tricia
Johnson, Kelly O’Dell, Bobby Pace, and Bani Roy) will be introducing the college to Project SLOPE ‐ Student Learning:
Objectives, Persistence, and Engagement.
We look forward to an interactive session where we discuss an institutional commitment to student learning across all
areas of the college. We seek your feedback as we strive to build an institutional structure and assessment system
where attention to continuous improvement of student learning (both inside and outside the classroom) is paramount
for all activities within the college, especially as it relates to advancing Inclusive Excellence.
We hope to see you there!
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HLC ASSESSMENT ACADEMY PRESENTATION

STUDENT LEARNING

•

For the purpose of accreditation, the Higher Learning Commission regards the teaching
mission of any institution as primary.

•

A focus on student learning encompasses every aspect of a students’ experience at an
institution: how they are recruited and admitted; how well they are informed and guided
before and through their work at the institution; the breadth, depth, currency and relevance
of the learning they are offered; their education through cocurricular offerings; the
effectiveness of their programs; and what happens to them after they leave the institution.

•

A process of assessment is essential to continuous improvement, and therefore a
commitment to assessment should be deeply embedded in an institution’s activities.
Assessment applies not only to student learning and educational outcomes but to an
institution’s approach to improvement of institutional effectiveness.

•

Source: https://www.hlcommission.org/Publications/guiding‐values.html

RECOMMENDATIONS FROM THE LAST HLC VISIT

• Clear coordination and direction of the assessment program (institutional,
program, and course levels, across Academic and Student Affairs) and assessment
goals that are advanced in a systematic comprehensive manner.
• Centralized collection of assessment data using a common approach to data
reporting which is accessible to all internal and external constituents relevant to
their appropriate use.
• Develop an articulated action‐plan with a reasonable timeline which details the
comprehensive assessment of student outcome goals for each of the college’s
degrees and certificate program pathways. ‐‐ due March 2019
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RECOMMENDATIONS FROM THE LAST HLC VISIT

• Document two years’ progress in completing the action steps identified in the
action plan referenced above.
• Document the use of assessment data in the design and implementation of
improvement of student learning strategies in all certificate and degree programs
and the evidence of incremental improvement data in at least a majority of those
programs.
• Documentation of interaction between faculty and students pertaining to
assessment processes and data resulting in improvement of both assessment
processes and student performance.

THE WHY FOR ASSESSMENT

• Multiple factors contribute to the need for assessment
• HLCs recommendations
• Student learning
• Harmonizing the wonderful practices we are already doing
• Engaging our educational and industry partners to ensure and document that
we are providing clear transferable skills
• Provide students with clear guidance on the skills they have gained and
possess
• Assessment allows us to know how we are impacting student learning
• This team will focus on helping CCA to achieve a higher level of assessment
excellence.

PROJECT SLOPE

• Project SLOPE
•Student Learning Objectives, Persistence, and Engagement
•Why? Shift the focus of what we do from assessment to Student Learning.
•How do we do that?
•a). Focus on specific outcomes—at the Institutional, Program and Course
Levels.
•b). Persistently assess and reassess so that we can continually improve
our practice and close the loop between delivery and student learning,
•c). Engage ALL of our stakeholders including staff, faculty, students and
community partners. We are all focused on student learning, and we all
have a part to play in that process.
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CCA ASSESSMENT MODEL

MISSION

VISION

Institutional Outcomes: Lifelong Skills
(Communication, Critical Inquiry, Technology, Personal and Social Responsibility,
Quantitative Reasoning, Aesthetics)

Program‐Level Outcomes

Course‐Level Outcomes

A SHARED LANGUAGE FOR STUDENT LEARNING

•

Shared language promotes clarity and understanding for everyone involved.

•

Shared language helps to bridge the institution together by acknowledging and
honoring the work done across the college.

•

Shared language helps to ensure the assessment of student learning is clear and
effective.

•

Recognize that we are shifting our mindset from isolated instructors, administrators,
and staff to members of a learning community. For faculty, this means moving
away from what “I do” to engaging in conversations with colleagues about what
students are learning and how to improve the learning environment. For students,
this means moving away from listing courses that they have taken, to describing the
knowledge and skills that they have achieved.

A SHARED LANGUAGE – CONTINUED



Student Outcomes—Student outcomes describe what students are expected to know
and be able to do by the time of graduation. They relate to the skills, knowledge, and
behaviors that students acquire as they progress through the program.



Program –At CCA, programs refer to each and every individual degree and certificate
including all of the core, required and elective courses on the academic side as well as
the college services on the non‐academic side that support a student’s completion
efforts.



Course – An individual subject that typically lasts one academic term, led by one or
more instructors (teachers or professors), and has a fixed roster of students.
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A SHARED LANGUAGE – CONTINUED



Assessment – Assessment is one or more processes that identify, collect, and prepare
data to evaluate the attainment of student outcomes. Effective assessment uses
relevant direct, indirect, quantitative and qualitative measures as appropriate to the
outcome being measured. Appropriate sampling methods may be used as part of an
assessment process.



Evaluation – Evaluation is one or more processes for interpreting the data and evidence
accumulated through assessment processes. Evaluation determines the extent to
which student outcomes are being attained. Evaluation results in decisions and actions
regarding program improvement.



Performance Indicators – Specific, measurable statements identifying student
performance(s) required to meet the outcome; confirmable through evidence.

A SHARED LANGUAGE – CONTINUED

TERMS

OTHER POSSIBLE TERMS FOR THE SAME CONCEPT

Program

Program, department, service, center, office, etc.

Student Outcomes

Goals, Objectives, Competencies, Standards, etc.

Performance
Indicators

Criteria, Competencies, Outcomes, Standards, Rubrics,
Specifications, Metrics, etc.

Assessment

Evaluation

Evaluation

Assessment

PROGRAMS AT CCA

Degrees

Others?

Certificates
Curricular/
Co‐curricular
Programs

Student
Affairs
Supports

Departments

Academic
Supports
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TIMELINE FOR THE ACADEMY

•

Phase 1 (October 2017 – May 2018) – Revitalizing Institutional Outcomes
• Preparation for Spring 2019 HLC Focused Visit on Assessment

•

Phase 2 (June 2018 – May 2019) – Educate Stakeholders of Revitalized
Goals/Outcomes and Begin Program Outcome Alignment

•

Phase 3 (June 2019 – May 2020) - Aligning Course Outcomes to Institutional
Outcomes

•

Phase 4 (June 2020 – May 2021) – Full Implementation of Redesigned Assessment

DIALOGUE

THINK, PAIR, SHARE

What should a CCA graduate be able to do?
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THINK, PAIR, SHARE

What is distinctive about a CCA education?

NEXT STEPS





Build upon work of the Academic Affairs Assessment Committee and Student Affairs
Assessment Committee
Leverage existing assessment work
Assessment Task Force
 Seeking representation from across the college

THANK YOU FOR ATTENDING
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Name
Beck, Meg
Cohenour, LeeDel
Hattar, Rhonda

Division
Academic Affairs
Student Affairs, Career Services
Academic Affairs, Science

Role
Instructional Database and Report Designer
Director of Career Services
Faculty

Hirsch, Kyle
Hurson, Megan
Jachowicz, Lynette
Jackson-Carter, Martha
Johnson, Tricia
Juarez, Chris
Lawrence, Dan
Lee, HyeKyung
Martin, Kathleen
Molai, Patti
Murphy, David
O'Brien, Jo
O'Dell, Kelly
Pace, Bobby
Roy, Bani
Vasquez, Alicia
Vialpando-Nunez, Victor
Waite, Cheryl
White, Tamara

Academic Affairs, Social Sciences
Academic Affairs, Arts & Communication
Academic Affairs, Arts & Communication
Academic Affairs, Science
Academic Affairs
Academic Affairs, Mathematics
Academic Affairs, Library
Institutional Effectiveness, Institutional Research
Student Affairs, Admissions & Records
Academic Affairs, Academic Learning Center
Student Affairs
Institutional Effectiveness
Academic Affairs, Behavioral Sciences
Academic Affairs, Social Sciences
Institutional Effectiveness, Institutional Research
Academic Affairs, Instructional Intervention and Support
Academic Affairs, SPSS
Student Affairs, Advising
Student Affairs

Adjunct Instructor, Philosophy (On Campus & Concurrent)
Adjunct Instructor, Communications
Department Chair
Department Chair
Assessment Academy Team
Department Chair
Director, Library Services
Assessment Academy Team
Admissions Specialist
Director, Academic Learning Center
Assistant to the Vice President for Student Services
Director, Industry Relations
Assessment Academy Team
Assessment Academy Team
Assessment Academy Team
Adjunct Instructor, AAA
Dean of Academic Affairs
Pathways Advisor/Adjunct instructor
Assessment Academy Team
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Project SLOPE Phase 1 Committee Task Lists
External Stakeholder Committee Task List (Chairs: LeeDel, Cohenour, Jo O’Brien; Member(s): Bobby
Pace, Janel Highfill)
- Create questions to use with stakeholder groups
o Submit draft questions to Academy Team, via Emily, by 2/21/2018
o Academy Team will review and provide feedback by 2/27/2018
o Present to the Task Force for feedback on 2/28/2018
- Set targets of specific stakeholder and numbers for adequate, stratified sample (may be
necessary to oversample) by 2/21/18
- Conduct focus groups across the college to gather feedback about what is important to all
stakeholders (during month of March)
o Students, alumni, concurrent enrollment instructors, adjunct instructors, industry
representatives, faculty, staff
- Connect with IR Team to analyze results for themes
- Connect with new Data Analysis committee to analyze results for themes
- Present results to Task Force at May Meeting on 5/23/2018
Internal Stakeholder Committee Task List (Chairs: Tamara White, Tricia Johnson)
- Create questions to use with stakeholder groups
o Submit draft questions to Academy Team, via Emily, by 2/21/2018
o Academy Team will review and provide feedback by 2/27/2018
o Present to the Task Force for feedback on 2/28/2018
- Set targets of specific stakeholder and numbers for adequate, stratified sample (may be
necessary to oversample) by 2/21/18
- Conduct focus groups across the college to gather feedback about what is important to all
stakeholders (during month of March)
o Students, alumni, concurrent enrollment instructors, adjunct instructors, industry
representatives, faculty, staff
- Connect with IR Team to analyze results for themes
- Connect with new Data Analysis committee to analyze results for themes
- Present results to Task Force at May Meeting on 5/23/2018
Communications Committee Task List (Chairs: Dan Lawrence, Rhonda Hattar; Member(s) Megan Hurson,
Mary Meeks)
- Create glossary of common language by 2/28/2018 for first draft
o Focus on shared language, especially as it relates to “program” assessment
- Establish a shared language with common definitions
- Create a communications plan for the work to ensure regular updates are occurring and to
ensure all are on the same page by 2/28/2018
Assessment Skill Development Committee Task List (Chairs: David Murphy, Kelly O’Dell; Member(s) Patti
Molai, Martha Jackson-Carter)
- Highlight training priorities, holistic for the college by 2/28/2018
- Create training plan for launch with dates beginning Summer 2018 by March meeting)
- Develop training for faculty, instructors, and staff ready for Summer 2018)
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Data Repository Committee Task List (Chairs: Lynette Jachowicz, Hyekyung Lee; Member(s) Bani Roy,
Alicia Vasquez)
- Work with Academic Affairs Assessment Committee, Student Affairs Assessment Committee,
and Inclusive Excellence Assessment Committee to catalog what we are currently collecting and
where it is currently housed both internally and externally by 2/28/2018
- Determine what assessment data need to be available externally versus internally (by March
meeting)
- Analyze processes currently being utilized and make recommendation for consistent approach
across the institution (by May meeting)
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Project SLOPE: Phase 1
Internal Stakeholder Committee Final Report
The Internal Stakeholder Committee was charged with completing the following tasks during
Phase 1 of Project SLOPE:
• Create questions to use with stakeholder groups and present to the Project SLOPE Task
Force
• Set targets of specific stakeholder and numbers for adequate, stratified sample
• Conduct focus groups across the college to gather feedback about what is important to
all stakeholders to include students, alumni, concurrent enrollment instructors, adjunct
instructors, industry representatives, faculty, staff
• Connect with Social Sciences student honors project team to analyze results for themes
• Present results to Task Force at May Meeting on 5/23/2018
The Committee was chaired by Tricia Johnson, Vice President for Academic Affairs, and
Tamara White, Associate Vice President for Student Affairs. In addition to the chairs,
membership in the committee was comprised of the following CCA employees:
•
•
•
•
•
•

Tamara Conley – School of Liberal Arts, staff
Kyle Hirsch – Social Sciences, adjunct instructor
Kathleen Martin – Admissions and Registration, staff
Anne Petti – Center for Adult Education, staff
Andrea Rascon – TRIO, staff
John Young – Financial Aid, staff

Overview of Work Completed
The Internal Stakeholder Committee met twice on 1/24/2018 and 2/13/2018 to create the
questions to be used in the internal stakeholder focus groups and presented those to the HLC
Assessment Academy Team on 2/21/2018 and finally to the Project SLOPE Task Force on
2/28/2018. During the 2/13/2018 Committee meeting, the team decided on representation that
was critical to garner for the focus groups and structured the requests for participants based on
that information. For students, the Committee determined it would be critical to have
representation from the following groups: concurrent enrollment, School of Liberal Arts, School
of Professional Studies and Sciences, career and technical education, Student Government
Association, alumni, students of color, older students, students with military/veteran status,
student workers, and online students. For employees, the Committee determined it would be
essential to have representation from the following groups: adjunct instructors, full-time faculty,
assessment committee member, advising, registration, library, student life, student success
center/TRIO, as well as varying job types for staff and divisional representation.
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Next, the Internal Stakeholder Committee adopted the protocols developed/used by external
stakeholders group with minor adjustments. The Internal Stakeholder Committee determined
that we would provide a written version of the questions with space for participants to write
notes for those who may feel more comfortable with written feedback. We planned to collect
these sheets at the end of each focus group. The Committee created a separate demographic
sheet for the student/alumni focus group. It was the intention that these participants would
complete the demographic sheet to help the internal focus group determine if we had sufficient
participation from groups across the college. If the Committee found that certain populations
were not represented, we would make another push for participants.
We recruited participants via email communication. An email was sent to students through a
variety of people across campus. Student Invitations were sent by Tamara White to the all
student distribution list through Student Life. An email was also sent to Student Government
Association and to student clubs asking for participants. Anne Petti coordinated distribution of
emails to students through faculty/instructors in Center for Workforce Development. Andrea
Rascon coordinated the distribution of emails through Student Success Center. Kyle Hirsch
coordinated email through high school counselors for our concurrent enrollment students. Tricia
Johnson coordinated emails being sent to students through D2L, the college learning
management system.
We recruited alumni participation through assistance from the institutional research office and
the CCA Foundation. Tamara Conley worked with institutional research to retrieve a list of
alumni, and an email was distributed to them. The CCA Foundation also provided emails of
active alumni, and an email was sent to them asking for participation.
CCA employee participation was recruited much the same way, via email invitations and
through encouragement by members of the CCA Cabinet through their team leads. Tricia
Johnson coordinated an email to the all employee distribution list asking staff and faculty to
participate. Kyle Hirsch coordinated distribution of an email to concurrent enrollment instructors
working with the concurrent enrollment staff.
Focus Group Breakdown:
Two focus group leaders from the Committee for each focus group:
a. Four Student/Alumni Focus Groups
− Two held at the CentreTech Campus, two held at the Lowry Campus
− Two held during the day, two held during the evening
i. Monday, March 19, 2018 (11:30 am); Facilitators: Kathleen
Martin/Tamara White
ii. Monday, March 19, 2018 (5:00 pm); Facilitators: Kyle Hirsch/John Young
iii. Tuesday, March 20, 2018 (11:30 am); Facilitators: Andrea
Rascon/Tamara White
iv. Thursday, March 22, 2018 (5:00 pm); Facilitators: Tricia Johnson/John
Young
b. Four Employees Focus Groups
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−
−

Two held at the CentreTech Campus, two held at the Lowry Campus
Two held during the day, two held during the evening
i. Tuesday, March 20, 2018 (5:00 pm); Facilitators: Kyle Hirsch/Tricia
Johnson
ii. Wednesday, March 21, 2018 (10:00 am); Facilitators: Kathleen
Martin/Anne Petti
iii. Wednesday, March 21, 2018 (5:00 pm); Facilitators: Tamara
Conley/Andrea Rascon
iv. Thursday, March 22, 2018 (10:00 am); Tamara Conley/Anne Petti

Initially, we had interest from 98 stakeholders in participating in the focus groups (28 students,
14 alumni, and 56 employees). Overall, we gathered feedback from 71 individuals (participation
rate of approximately 72%) through the eight focus groups. The breakdown of stakeholders is
as follows:
• 13 students
• 7 alumni
• 51 employees
The Committee was satisfied with the representation among the 51 employees, especially given
that their feedback would be added to the feedback of approximately 60 additional employees
from a focus group held at an All College Meeting on 11/8/2018. For the students, the
Committee analyzed the results and found the representation of the students and alumni to
reflect the overall student body at CCA.
The data were collected via audio recording, participant notes, and facilitator notes. All data
were submitted to the Social Sciences student honors project team on 4/27/2018 for
transcription and initial coding.
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CCA, Assessment
Friday, June 22, 2018 11:01 AM
CCA, Distribution List
CCA's Revitalized Institutional Outcomes

Colleagues,
In November of last year, the HLC Assessment Academy Team began the discussion about the revitalization of our
institutional outcomes. At the November All‐College Forum we introduced Project SLOPE – Student Learning:
Objectives, Persistence, and Engagement.
Our institutional outcomes (previously known as Lifelong Skills) were established twenty‐two years ago. Through our
initial work in the HLC Assessment Academy, we determined that Phase 1 would consist of looking back at these,
gaining feedback from stakeholders, and revitalizing our institutional outcomes.
As we did this, the following served as our guiding force: We seek to establish an institutional commitment to student
learning across all areas of the college. We desire to build an institutional structure and assessment system where
attention to continuous improvement of student learning (both inside and outside the classroom) is paramount for all
activities within the college, especially as it relates to advancing Inclusive Excellence.
While our official kick‐off will be in August when we’re all back together, we wanted to report out on the progress to
date for the Task Force for Phase 1 of our project. The Task Force created a glossary of terms for assessment at CCA,
updated the assessment page on the CCA website, cataloged assessment data we are currently collecting, and is
finalizing the training for CCA employees.
Finally, through thirteen focus groups, the Task Force collected feedback from over 180 stakeholders, both internal and
external. The feedback provided was analyzed by a variety of measures, including by a group of five Social Sciences
students as an honors project coordinated by Mindy Honeycutt and Geoff Hunt.
Based on this feedback and analysis, the Task Force is proud to announce that the revitalized institutional outcomes for
the Community College of Aurora are:
1.
2.
3.
4.

Communication
Critical Thinking
Cultural Competency
Career and Transfer Readiness

In the coming days, you’ll be receiving more information about some upcoming training to help us all build a strong
foundation for assessment of student learning.
For more detailed information about the work of the individual committees, visit https://www.ccaurora.edu/about‐
cca/assessment‐and‐college‐data.
The following members of our college community served on the Task Force during Phase 1 and helped make the work
above happen:
Meg Beck
LeeDel Cohenour
Rhonda Hattar

Kathleen Martin
Patti Molai
David Murphy
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Kyle Hirsch
Megan Hurson
Lynette Jachowicz
Martha Jackson‐Carter
Tricia Johnson
Chris Juarez
Dan Lawrence
HyeKyung Lee

Bobby Pace
Jo O’Brien
Kelly O’Dell
Emily Silvola
Alicia Vasquez
Victor Vialpando‐Nunez
Cheryl Waite
Tamara White

Thanks,
CCA Project SLOPE Task Force
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OUR STARTING POINT
CCA Goals
Goal 1: Increase student retention, completion, transfer, and employment.
Goal 2: Improve student learning through instructional and non-instructional efforts
and assessment.
Goal 3: Optimize enrollment.
Goal 4: Optimize fiscal, technological, and physical resources.
Goal 5: Increase community partnerships, engagement, and service.
Goal 6: Diversify and strengthen human resources.

WHY IS ASSESSMENT IMPORTANT?

Student Learning

HLC RECOMMENDATIONS
Focused Visit on Assessment – February 18 – 19, 2019
1. The need for clear coordination and direction of the assessment program at the
institutional, program, and course levels across both of the college’s two schools
and Student Affairs so that assessment goals are advanced in a systematic
comprehensive manner.
2. The need for centralized collection of assessment data using a common approach
to data reporting which is accessible to all internal constituents for their
comparative use and to external constituents as relevant to their appropriate use.
3. The need for an articulated action plan with a reasonable timeline (not extending
beyond the timing of the next Assurance Argument) which details the
comprehensive assessment of student outcome goals for each of the college’s
degrees and certificate program pathways.
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HLC RECOMMENDATIONS
Focused Visit on Assessment – February 18 – 19, 2019
4. The need for documentation of two years’ progress in completing the action steps
identified in the action plan referenced before.
5. The need for documentation of the use of assessment data in the design and
implementation of improvement of student learning strategies in all certificate and
degree programs and the evidence of incremental improvement data in at least a
majority of those programs.
6. The need for documented interaction between faculty and students pertaining to
assessment processes and data resulting in improvement of both assessment
processes and student performance.

Project SLOPE:

Student Learning: Objectives, Persistence, and
Engagement

Phase 1

Introducing our revamped
Institutional Outcomes
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Communication
Communication is the ability to
effectively express, impart, or
exchange feelings, thoughts,
opinions, and information both
orally and in writing.

Career and Transfer Readiness
Career and transfer readiness is the
ability to adapt, commit to lifelong
learning, and demonstrate knowledge
and skills applicable in a global
economy for successful transition into
the workplace or continued coursework.

Cultural Competence
Cultural competence is the ability
to demonstrate awareness and
integration of an intentional valuing
of cultural differences and
experiences in our decisions and
interactions with all.

57

Critical Thinking
Cultural competence is the ability
to demonstrate awareness and
integration of an intentional valuing
of cultural differences and
experiences in our decisions and
interactions with all.

Project SLOPE:

Student Learning: Objectives, Persistence, and
Engagement

Phase 2

Student Learning/Career & Transfer Readiness
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Student Learning/Career & Transfer Readiness
CCA Goal 2: Improve student learning through instructional and non-instructional efforts and assessment.
SA Strategic Goal 2: Improve student learning and engagement through instructional and co-curricular
efforts.
SAAT Goal 2: Through intentional and continuous discussion and development of programming, SAAT will
keep our programming student-centered and focus on the current and future needs of CCA’s students.
Performance Plan Goal: Guided Pathways. As co-chair of Guided Pathways committee, facilitate the
development of guided pathways strategies for CCA and develop a yearlong implementation plan.
Institutional Outcome
Career & Transfer Readiness is the ability to adapt, commit to lifelong learning, and demonstrate
knowledge and skills applicable in a global economy for successful transition into the workplace or
continued coursework.

Student Learning/Career & Transfer Readiness

Join Us!
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Project SLOPE Phase 2 Sub-Committee Task Lists
Curriculum Mapping Sub-Committee Task List
- Research and design a visual aid for curricular and co-curricular student learning as it relates to
mapping of outcomes
- Map 4 Cs to Guided Pathways, as they relate to each pathway at CCA
o Connect with Guided Pathways Committee to ensure alignment and leverage existing
efforts
- Create curriculum maps for 4 Cs for program-level assessment
Performance Indicator Sub-Committee Task List
- Analyze previously established Student Learning Outcomes (SLOs) associated with Lifelong Skills
and determine applicability with 4 Cs
- Define indicators that would be associated with co-curricular programs and new institutional
outcomes
- Finalize list of performance indicators for the 4 Cs for both curricular and co-curricular programs
Program Assessment Modeling Sub-Committee Task List
- Research and identify benchmark program assessment tools and models
- Present high-quality options to the Assessment Committee for feedback and adoption
- Modify benchmarked options to create a customized format for CCA
- Deliver program assessment templates for curricular and co-curricular use
Data Collection and Repository Sub-Committee Task List
- Investigate and implement solution for centralized collection of assessment data using a
common approach (considering both internal access and external transparency)
- Determine method to grant access to a condensed version of the assessment drive for internal
stakeholder use
- Determine how to present existing academic program assessment reports and student affairs
department reports for internal and external stakeholder use
- Establish protocol for public access to revised program assessment for both curricular and cocurricular programs after program assessment templates have been created
- Research possible technological solutions for centralized assessment data collection and
stakeholder access and present to the Committee
Communications Sub-Committee Task List
- Connect with departments across the college to inventory forms and processes that reference
Lifelong Skills
- Work with departments to update those forms/processes with respect to the 4 Cs
- Develop a proposal for the committee for institutional approach to displaying the 4 Cs across
the college
- Update the Assessment pages on the CCA website to include: membership in college-wide
Assessment Committee, minutes from Assessment Committee meetings, and final SubCommittee reports
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Appendix N

Present: Beth Lattone, Ana Martin-Mejia, Lynette Jachowicz, Brandon Feres, Brian Steward, Heather
McMichael, Martha Jackson-Carter, Ashley Simpson, Ray Keith
1) Updates from Dr. Oudenhoven –
• Congratulations to Jennifer Dale on being selected as Faculty of the Year!
• Congratulations to Bobby Pace on his new position as Dean of Concurrent Enrollment!
• Efforts will be increased towards providing preparedness training for an incident on
campus. Additionally, funding is being sought to provide a full time counselor on
campus.
• A grant from CDHE will be used to broaden Inclusive Excellence work among adjunct
instructors.
• Discussion follow on importance of relationships with Advising and Marketing &
Communications. Chairs are encouraged to work with their deans to get needs met.
2) Senate update from Kate Noon-Ulvila –
• There will be no February meeting of the Faculty Senate. Meetings will be held March
9th and April 13th. Please encourage faculty to attend.
• Deans and the Vice President for Academic Affairs will attend Senate meetings to
discuss projects, answer questions, and increase their visibility.
3) Assessment – Ana Martin-Mejia
• New assessment guidelines involve choosing one competency per program (defined as
a degree or a certificate), implementing a before and after measurement, and
providing a report.
4) Updates from Dr. Johnson –
• New guidelines are being developed for limited contract full time faculty to transition
to adjunct instructors. Professional development and teaching obtained during the full
time work year will be counted towards advancing adjunct instructor levels.
• A process is being developed to track and facilitate progress of formal agreements
between programs and community partners.
• Discussion followed on guidelines for faculty attendance on graduation day. Adjuncts
will be paid for attending. Full time faculty are invited and expected to attend.
Discussion followed on possibilities of rescheduling work week or other on-contract
days to facilitate attendance.
• A CDHE grant will fund a Teaching & Learning Center. Other funding may be utilized as
well. There will be a 1 year position available to launch this center. Full time faculty
members are eligible for this position and encouraged to apply.
5) Updates from Shaun Boulier, Director of Advising
• Chairs and faculty are encouraged to reach out to advising with any concerns.
• More meetings between advisors and academic affairs will be arranged.
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• Financial aid now has a full time presence on Lowry campus.
• Nearly all advisors are full time employees.
• Discussion followed on the course maps for 2, 3, and 4 year progressions.
6) Security badge issues and CENGAGE – Heather McMichael
• Access to classrooms is a challenge. Discussion followed.
• CENGAGE offers a package where students can get their texts as e-books at a better
rate than buying a physical copy. See bookstore for details.
7) MAT redesign
• Victor Vialpando-Nunez, Patti Molai, and Chris Juarez discussed the changes to MAT
with the group.
• By the end of next spring, MAT 050 will no longer be offered.
• The CCHE policy on developmental education and options for learning activities were
reviewed with the group.
• Feedback was received around the need for instructor support mechanisms.
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Program Name: {Program Name}
2018 Program Assessment Report and Plan
I.

Program Outcome
1. Program Outcome Measured:
2. What procedures and methodologies were used?
3. What instrument was used for measurement, and why was that method selected?
4. What was the sample size?
5. Dates of Evaluation:
a. Measurement Point 1 (Semester/Date):
b. Measurement Point 2 (Semester/Date):
6. Metrics
a. Measurement Point 1/Baseline:
b. Measurement Point 2:
7. Reflection/Key Takeaways:
Based on your analysis of the metrics, what strengths do you see? What opportunities for
improvement? How will these findings inform departmental goals and individual faculty
teaching goals for 2018-2019?

II. Student Evaluation Feedback
Institutional Outcome: Critical Thinking
Evaluation Item: I was challenged to think, analyze, and evaluate ideas.
Institutional Mean: 4.50
Core program course: {Course Number}
{Insert graphic}
1.

Reflection/Key Takeaways:
Based on your analysis of the metrics, what strengths do you see? What opportunities for
improvement? How will these findings inform departmental goals and individual faculty
teaching goals for 2018-2019?

III. Student Retention
{Insert graphics}
1.

Reflection/Key Takeaways:
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Based on your analysis of the metrics, what strengths do you see? What opportunities for
improvement? How does fall-to-spring retention compare with fall-to-fall retention for
students in your program? What equity gaps exist? How will these findings inform
departmental goals and individual faculty teaching goals for 2018-2019?
IV. Graduation
{Insert graphics}
1.

Reflection/Key Takeaways:
Based on your analysis of the metrics, what strengths do you see? What opportunities for
improvement? What equity gaps exist? How will these findings inform departmental goals
and individual faculty teaching goals for 2018-2019?
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Instructional Leadership Retreat Agenda
August 3, 2018
8:30 am – 3:00 pm
Participants: VPAA, Deans of Academic Affairs, Department Chairs, Director of Instructional Intervention
& Support
8:30 – 9:00 - Reflection on Happiness (Tricia)
9:00 – 9:45 – DCAP/Program Revisions (Emily)
9:45 – 10:00 – Break
10:00 – 10:15 - Last Chairs Council Review (Tricia)
10:15 – 11:15 - Program Outcomes for AA/AS/AGS/AAS-Applied Technology Degrees (Tricia, Deans)
11:15 – 12:00 – Dig Into the Data (All)
12:00 – 12:30 – LUNCH
12:30 – 1:00 - Considerations for Retention (All)
1:00 – 2:00 – Individual Program Analysis (All)
2:00 – 2:30 – Program Outcome Measurement/Wrap-Up (Tricia)
2:30 – 3:00 – Closing the Loop - Connecting It Back with Instruction and Instructional Delivery (Ray)
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NOTE: This Appendix Contains
Links to Additional Appendices

Community College of Aurora
Project SLOPE Action Plan
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Appendix Q
Project
Phase
Phase 1

Responsible
Team(s)

Action

Goal

Target
Completion Date

Status

Evidence
(as applicable)

Establish institutional approach to assessment as focused on student learning
Prioritize improvement in assessment of student learning through budget
allocation
Apply/gain admission into HLC Assessment Academy
Create cross-institutional leadership team for assessment work
Attend HLC Assessment Academy Roundtable and create initial version of
assessment project
Present Project SLOPE and institutional approach to assessment at AllCollege Forum
Create cross-institutional Task Force to guide Phase 1 of Project SLOPE
Present Project SLOPE update to CCA Expanded Leadership
Merge Project SLOPE Task Force with Academic Affairs Assessment
Committee to establish Institutional Assessment Committee

Revitalize institutional outcomes

President's
Cabinet
President; VPAA
President's
Cabinet

Completed
Completed

May 2017

Completed

Academy Team

October 2017

Completed

Appendix E.

Academy Team

November 2017

Completed

Appendix G.

Academy Team
Academy Team
Academy Team;
AA Assessment
Committee

November 2017
April 2018

Completed
Completed

Appendix H.
Appendix V.

September 2018

Completed

Appendix W.

November 2017

Completed

Appendix G.

January 2018

Completed

March 2018

Completed

May 2018
May 2018

Completed
Completed

May 2018

Completed

Conduct first employee focus group for institutional outcome revitalization
at All-College Forum
Academy Team
Task Force
Internal/External
Identify stakeholders (outside of CCA employees) to participate in focus
Stakeholder
Committees
groups
Task Force
Internal/External
Conduct focus groups to gather feedback about what is important to all
Stakeholder
stakeholders
Committees

Analyze data from focus groups
Present results from focus groups to Task Force
Create assessment glossary of common language for CCA

Appendix D.
Appendix D.

March 2017
April 2017

Faculty/student
Honors Program;
Academy Team
Academy Team
Task Force
Communications
Committee

Appendix X.
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Community College of Aurora
Project SLOPE Action Plan
Project
Phase

Goal

Action

Responsible
Team(s)

Task Force
Revamp assessment webpage to serve as resource for internal and external Communications
stakeholders
Committee
Task Force
Assessment Skill
Development
Develop assessment foundation training for faculty, instructors, and staff
Committee
Survey the different assessment committees (including Academic Affairs,
Task Force Data
Student Affairs, Inclusive Excellence, and Guided Pathways) to understand Repository
what assessment data is currently being collected
Committee
Communicate 4 Cs to all college employees via email
Academy Team

Completed

June 2018

Completed

May 2018
June 2018

Completed
Completed

Appendix K.

July 2018

Completed

Accessible onsite

December 2018

In progress

Academy Team
Academy Team;
Institutional
Research

July 2018

Completed

June 2018

Completed

Appendix O.

Academy Team

August 2018

Completed

Appendix P.

VPAA
Instructional
Department
Chairs; Faculty

August 2018

Completed

Appendix P.

September 2018

Completed

Accessible onsite

October 2018

Completed

Accessible onsite

October 2018

Completed

Accessible onsite

Establish/collect academic program-level outcomes for all active certificates
and degrees
Academy Team
Display academic program-level outcomes for all active certificates and
degrees on CCA website
Academy Team

Design preliminary Program Assessment Report/Plan template and data
dashboards for academic programs
Distribute academic program data dashboards and Program Assessment
Report/Plan templates to instructional Department Chairs
Provide initial training to instructional Department Chairs on common
approach to data reporting and collaborate on preliminary analysis
for comparative use
Submit first drafts of Program Assessment Report/Plan
Review first drafts of Program Assessment Report/Plan and provide
feedback on necessary revisions
Submit final drafts of Program Assessment Report/Plan

Status

Evidence
(as applicable)

May 2018

Pilot consistent model for academic program assessment

Establish centralized drive (accessible by all instructional Department
Chairs) for data dashboards and Program Assessment Reports/Plan

Target
Completion Date

VPAA; Deans for
Academic Affairs
Instructional
Department
Chairs; Faculty
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Community College of Aurora
Project SLOPE Action Plan
Project
Phase

Phase 2

Action
Goal
Embed institutional outcomes in practice through divisional adoption

Responsible
Team(s)

Establish timeline to align institutional outcomes with division goals and
approach for Student Affairs by establishing student learning outcomes for Student Affairs
each functional area
Credenza
Identify institutional outcome to measure for academic program
assessment in connection with student course evaluation feedback (Critical
Thinking)
Academy Team

Target
Completion Date

Status

Evidence
(as applicable)

June 2018

Completed

Appendix Y.

July 2018

Completed

Appendix S.

July 2018

Completed

Appendix R.

Align strategic planning, department planning, individual goal setting, and assessment
Build departmental plans and individual goals into narrative response for
Program Assessment Report/Plan template
Center 4 Cs in development of 2019-2022 CCA Strategic Plan
Revise faculty performance planning documents to align with updated
strategic plan and 4 Cs
Develop a crosswalk to align strategic plan, 4 Cs, Guided Pathways,
department goals, and individual goals
Create work group comprised of Deans of Academic Affairs, Department
Chairs, faculty, adjunct instructors, and students to redesign course
evaluation
Review/revise program-level outcomes for each academic program by
gaining feedback from students and other stakeholders

Academy Team

Strategic Planning
Committee
April 2019
Committee of
Faculty Senate,
VPAA, Academic
April 2019
Dean, HR
Institutional
Assessment
Committee
April 2019
Deans of
Academic Affairs
Instructional
Department
Chairs; Faculty

Educate stakeholders on 4 Cs and support college-wide adoption through communication
Provide training to Student Affairs leadership team regarding assessment of
student learning in student affairs functional areas
VPSA

Present the 4 Cs to all college community during Fall 2018 Semester Kick-Off Academy Team
Provide initial training to instructional department chairs on creation of
program outcomes
VPAA
Garner commitment from President's Cabinet to require participation in
CCA Assessment Foundation Training for all employees on the CCA staffing
pattern
VPAA

In progress

Not started
Not started

April 2019

Not started

May 2019

Not started

June 2018

Completed

Appendix Z.

August 2018

Completed

Appendix L.

August 2018

Completed

Appendix P.

October 2018

Completed

Appendix AA.
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Community College of Aurora
Project SLOPE Action Plan
Project
Phase

Goal

Action

Responsible
Team(s)

Launch college-wide Assessment Foundation Training for all faculty/staff on
CCA staffing pattern
Academy Team
Build CCA Assessment Foundation Training into new employee onboarding Academy Team;
to continue to build capacity
HR
Institutional
Assessment
Committee Connect with departments across the college to inventory forms and
Communications
processes that reference Lifelong Skills and work with departments to
update those forms/processes with respect to the 4 Cs
Sub-Committee
Institutional
Assessment
Committee Communications
Develop a proposal for the committee for institutional approach to
displaying the 4 Cs across the college
Sub-Committee
Institutional
Assessment
Update the assessment pages on the CCA website to include: membership Committee Communications
in college-wide Assessment Committee, minutes from Assessment
Committee meetings, and final Sub-Committee reports
Sub-Committee

Create institution-level outcome to program-level outcome alignment

Institutional
Assessment
Committee Curriculum
Create curriculum maps for 4 Cs as they relate to program-level outcomes Mapping Suband course-level outcomes for all academic programs
Committee
Institutional
Assessment
Committee Curriculum
Leverage the performance indicators associated with previous institutional Mapping Suboutcomes and crosswalk with 4 Cs
Committee
Institutional
Assessment
Committee Performance
Indicator SubAnalyze previously established Student Learning Outcomes (SLOs)
associated with Lifelong Skills and determine applicability with 4 Cs
Committee

Target
Completion Date

Status

Evidence
(as applicable)

November 2018

Completed

Accessible onsite

March 2019

Not started

March 2019

Not started

March 2019

Not started

May 2019

Not started

April 2019

Not started

April 2019

Not started

April 2019

Not started
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Community College of Aurora
Project SLOPE Action Plan
Project
Phase

Goal

Action

Responsible
Team(s)

Institutional
Assessment
Committee Performance
Define indicators that would be associated with co-curricular programs and Indicator Subinstitutional outcomes that differ from Lifelong Skills
Committee
Institutional
Assessment
Committee Performance
Finalize list of performance indicators for the 4 Cs for both curricular and co- Indicator Subcurricular programs
Committee

Establish uniform and aligned department/program review and assessment process

Research and identify benchmark program assessment tools and models
and present options to the Institutional Assessment Committee for
feedback and adoption

Modify benchmarked options to create a customized format for CCA that
combines program/department review within assessment cycle

Deliver program assessment templates for curricular and co-curricular use

Institutional
Assessment
Committee Program
Assessment
Modeling SubCommittee
Institutional
Assessment
Committee Program
Assessment
Modeling SubCommittee
Institutional
Assessment
Committee Program
Assessment
Modeling SubCommittee

Target
Completion Date

Status

April 2019

Not started

May 2019

Not started

April 2019

Not started

April 2019

Not started

May 2019

Not started

Evidence
(as applicable)
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Community College of Aurora
Project SLOPE Action Plan
Project
Phase

Phase 3

Responsible
Team(s)

Target
Completion Date

Action
Goal
Determine best approach for data collection and repository based on revised assessment processes
Institutional
Assessment
Committee - Data
Determine how to present existing academic program assessment reports Collection and
Repository Suband student affairs department reports for internal and external
stakeholder use
Committee
Institutional
Assessment
Committee - Data
Collection and
Repository SubDetermine method to grant access to a condensed version of the
assessment drive for expanded internal stakeholder use
Committee
Institutional
Assessment
Committee - Data
Investigate and implement solution for centralized collection of assessment Collection and
Repository Subdata using a common approach (considering both internal access and
external transparency)
Committee
Institutional
Assessment
Committee - Data
Establish protocol for public access to revised program assessment for both Collection and
curricular and co-curricular programs after program assessment templates Repository Subhave been created
Committee
Institutional
Assessment
Committee - Data
Collection and
Research possible technological solutions for centralized assessment data Repository Subcollection and stakeholder access and present to the Committee
Committee

Design multi-year model for course-level assessment of curriculum
Leverage assessment cycle and approach to course-level assessment
created by Academic Affairs Assessment Committee prior to Project SLOPE

Institutional
Assessment
Committee

Status

February 2019

Not started

March 2019

Not started

May 2019

Not started

May 2019

Not started

May 2019

Not started

April 2020

Not started

Evidence
(as applicable)
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Community College of Aurora
Project SLOPE Action Plan
Project
Phase

Goal

Action

Responsible
Team(s)

Ensure consistency in mapping course-level and program-level outcomes to Institutional
AAC&U’s LEAP Value rubrics as modified by the CDHE for Colorado
Assessment
institutions
Committee
Institutional
Assessment
Create student feedback component for course outcome assessment
Committee

Target
Completion Date
April 2020

Not started

April 2020

Not started

April 2020

Not started

April 2020

Not started

April 2020

Not started

April 2021

Not started

April 2021

Not started

April 2021

Not started

Implement revised assessment cycle for program-level and institution-level assessment for academic programs
Conduct preliminary program-level outcome assessment for predetermined program-level outcomes
Establish thresholds for one program-level outcome associated with each
academic program

Phase 4

Establish thresholds for pre-determined institution-level outcome
associated with each academic program

Instructional
Department
Chairs; Faculty
Instructional
Department
Chairs; Faculty
Instructional
Department
Chairs; Faculty

Status

Evidence
(as applicable)

Implement multi-year model for course-level assessment of curriculum

Instructional
Conduct preliminary course-level outcomes assessment for pre-determined Department
courses
Chairs; Faculty
Instructional
Department
Establish thresholds for course-level outcomes for pre-determined courses Chairs; Faculty
Establish a process for interaction between employees and students in
order for students to know how to communicate outcomes attained to an Assessment
employer or transfer institution
Academy Team
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Program Name: History (AA)
Fall 2018 Program Assessment Report and Plan
I.

Program Outcome
1. Program Outcome Measured:
Critically evaluate and analyze historical evidence in the form of primary source documents
2. What procedures and methodologies were used?
The analysis of primary source documents is at the core of the historical method. In order to assess
our effectiveness in cultivating these foundational historical skills, we decided to measure students’
proficiency in analyzing primary sources in U.S. History to Reconstruction (HIS 121) as this course is
one of the most highly-enrolled courses in the history discipline and it is usually one of the first
history courses taken by history students.
The HIS 121 assessment measures students’ ability to engage in a critical and complex analysis of
their primary sources from an introductory to an intermediate level. In effect, the History Program
decided to assess if students were evaluating their primary sources for their credibility, limitations,
position, or perspective. Competency for this program goal was based on a 4-point ascending scale
with introductory (1 point), developing (2 points), proficient (3 points), and exemplary (4 points)
representing the key evaluative criteria used in the assessment tool. Consequently, a 3.0 (Proficient)
represented the target for proficiency in this specific historical skill.
3. What instrument was used for measurement, and why was that method selected?
A 5-7 page history research paper was the instrument used for assessment. This history research
paper is due near the end of the semester and represents the culmination of historical skills students
work on throughout the entire class.
This method was selected by CCA’s History Faculty for a myriad of reasons: all students regardless of
course section are required by the state learning outcomes to create a substantive history writing
sample, the assignment is heavily weighted in terms of grade, the assignment is part of each course
every semester, and existing Gatekeeper Interventions for HIS 121 are predicated around honing
students’ skills of historical research and argumentation. Therefore, the instrument being used
represents an alignment with requirements and initiatives being carried out at the program,
institutional, and state level.
In Fall 2017, the frequency in which students scored in polar opposites of the assessment tool made
it abundantly clear that the History Program needed to conduct grade norming sessions in order to
harmonize grading procedures and concretely define what represented a critical analysis of a primary
source. Consequently, the two FT History Faculty in the program engaged in grade-norming sessions
which not only harmonized the assessment procedure, but also led faculty to identity several sample
student papers that served as models on how to evaluate primary sources. These sample student
papers informed the creation of skills-specific workshops in Spring 2018 that focused on instructing
students on how to evaluate primary sources.
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4. What was the sample size?
Sample size for HIS 121 assessments included 74 students over the course of two semesters: Fall
2017 and Spring 2018.
5. Dates of Evaluation:
a. Measurement Point 1 (Semester/Date): Fall 2017
b. Measurement Point 2 (Semester/Date): Spring 2018
6. Metrics
a. Measurement Point 1: 2.76 out of 4
b. Measurement Point 2: 3.4 out of 4
7. Reflection/Key Takeaways:
Based on your analysis of the metrics, what strengths do you see? What opportunities for
improvement? How will these findings inform planning, departmental goals, and individual
faculty teaching goals for 2018-2019?
Strengths: The fact that students demonstrated marked improvement from Fall 2017 to Spring
2018 is a testament to using the Fall 2017 data to modify existing instructional strategies for
Spring 2018 semester. In Fall 2017, HIS 121 courses featured “History Skills Workshops” that
were dedicated to separate and often disparate aspects of the historical method. Yet while these
skills workshops had students conducting research, applying their critical analysis to annotated
bibliographies, and working on historical organization by creating paper outlines—there was no
dedicated workshop focused on critically interrogating and analyzing primary sources. While the
Spring 2018 sample size is admittedly smaller than the Fall 2017 sample size, we can feel
confident that the addition of a skills workshop focused on introducing skills of analyzing primary
and peer-reviewed sources into Spring HIS 121 courses more than likely contributed to an
increase in the above scores.
Opportunities for Improvement: The fact that a marked increase in scores likely stemmed from
adopting a more targeted skills workshop predicated around our program goal ultimately points
to the need for the History Program to develop a more centralized means to model best
practices and high impact practices in teaching students how to critically analyze primary
sources. Similarly, these developments also suggest that we should create an instructional
resource repository composed of supporting documents which students can use in class and at
home as a reference and guide in order to analyze primary source documents
In addition, while 75% of students from the total sample size scored proficient or above in
critically analyzing their primary and peer-reviewed sources, only 14% of students measured
scored at the highest criteria of “exemplary.” This suggests a need to model an approach to
critically scrutinizing historical sources in more complexity, fullness, and substantial depth.
Program Planning and Goals: The History Program’s existing program goals are in need of
revision. While some history goals are sound, other goals are either ambiguously phrased (or
thus difficult to assess) or are simply too advanced and involved skills associated with advanced
undergraduate study. Consequently, History faculty and instructors will dedicate the 2018-2019
academic year to revitalizing and reshaping current program goals with the goal of creating
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accessible, measurable, and specific program goals that develop specific historical skills and
ensure History majors can easily transfer into careers or History undergraduate programs.
Furthermore, History faculty will engage in the process of academic course mapping in order to
ensure that all of CCA’s History faculty and adjunct instructors are cognizant of historical skills
they are helping students develop and cultivate in each course. This will result in the creation and
expansion of the aforementioned targeted skills workshops which have already demonstrated
success in improving students’ skills of evaluating and interrogating primary sources.
II. Student Evaluation Feedback
Institutional Outcome: Critical Thinking
Evaluation Item: I was challenged to think, analyze, and evaluate ideas.
Institutional Mean: 4.50
Core program course: HIS 247

1.

Based on your analysis of the metrics, what strengths do you see? What opportunities for
improvement? How will these findings inform planning, departmental goals, and individual
faculty teaching goals for 2018-2019?
Strengths: This HIS 247 Student Evaluation Feedback provides an incredibly optimistic snapshot
of the History Program’s commitment to critical thinking. These results are further bolstered by
the preponderance of students (75.56%) selecting that they “Strongly agree” that they were
challenged to think, analyze, and evaluate ideas. Furthermore, these results are perhaps
representative of HIS 247’s Program Goal which urges students to “apply historical knowledge
and analysis to contribute to contemporary social dialogue.” Thus, we can see from these results
that Twentieth-Century World History students are indeed approaching history as a means to
critically evaluate the past and to use these understandings to have a wider consciousness of the
present.
Opportunities for Improvement, Creation of Critical Thinking Program Goal: While 75.56% of
students strongly agreed that they were encouraged to critically think, a sizable portion of
students--22.22%--chose that they agreed they were encouraged to critically think. Given this
data, as well as the fact that 40% of students did not respond to the survey, the History Program
plans to find ways to increase this level of critical engagement within classrooms and at the
program level. Since History Faculty are already revitalizing program goals, program level
initiatives will include creating a history-specific critical thinking program goal (which also aligns
with CCA’s institutional outcome of Critical Thinking) and a resultant assessment tool to measure
the program’s efficacy in instructing and developing this skill. Consequently, HIS 247 faculty will
be presented with a concrete, specific, measurable goal that they can define, introduce, and
model to students—which will allow students to more specifically identify if HIS 247 has indeed
challenged them to critically engage and evaluate ideas.
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III. Student Retention
1.

Based on your analysis of the metrics, what strengths do you see? What opportunities for
improvement? How does fall-to-spring retention compare with fall-to-fall retention for students
in your program? What equity gaps exist? How will these findings inform planning,
departmental goals, and individual faculty teaching goals for 2018-2019?

 Overall Retention, Fall to Spring: Fall-to-Spring retention mostly trended upwards with each
consecutive year and achieved an acceptable level of 78.6% for the last academic year. The only
anomaly in this upward trend was the 2016-2017 academic year, which resulted in an overwhelming
10.8% drop in retention from 2015-2016 levels.
 Overall Retention, Fall to Fall: Fall-to-Fall retention exhibited an upward trend from Fall 2014
through Fall 2017, reaching a height of 45%, yet then experienced a marked drop to 38% in Fall 20172018. This significant drop in Fall-to-Fall retention highlights the lack of program-level retention
strategies designed to address the “summer melt” of majors who do not return to CCA after the
conclusion of a traditional Fall/Spring academic year. This data also highlights need to create
cohesive retention surveys, engage in program outreach, and create summer communication plans
for majors (which will be addressed further below)
 Strengths: Most Fall-Spring metrics (overall retention, and retention by gender and first-generation
status) drastically improved starting with the Fall 2015-Spring 2016 academic year, a trend which
started with the addition of another full-time faculty member in History. While this is by no means a
commentary on the quality of historical instruction provided by adjunct instructors (who have
similarly high success rates as FT instructors), it does suggest that having the addition of a faculty
member more extensively familiarized with CCA’s Inclusive Excellence Initiatives, Gatekeeper
Interventions, and History Program goals likely played a role in contributing to an increase in
retention among majors. Now that the History program has two FT faculty, the experience of these
two instructors can be leveraged to evaluate feedback from retention surveys, implement outreach
and retention strategies, and create communication plans to address declining Fall-to-Fall retention
rates.
 Strengths: Similarly, the 2015-2016 academic year marked the first year where the CCA History
Program engaged in a more intentional outreach to History DWD students as a means to foster a
sense of cohort and community throughout the History Program
 Equity Gaps Fall-Spring: Data surrounding race and ethnicity highlights the fact that much work is
needed in regards to addressing equity gaps and amassing more data to find more discernible
patterns and trends. For example, the Fall-to-Spring retention rates for African-Americans and
Hispanics in 2013-2014 and 2015-2016 stand at 100%, but retention rates after these years are on a
downward decline, with African-American retention rates standing at 50% and Hispanic standing at
66.7% in the final year of reporting (2017/2018). Conversely, the equity data for white students, who
are the program’s largest demographic, increased from 56.3 in Fall/Spring 2013-2014 to 87.5% in the
Fall/Spring 2017-2018 academic year.
 Equity Gaps Fall-Fall: Fall-to-Fall data similarly points to years of dramatic increases and declines,
which highlight the need for further equity work and more data in order to discern the patterns of
these trends. For example, Fall-to-Fall retention of African-Americans spiked from 14.3% in
2014/2015 to 100% in 2015/2016, then dipped to 40% the next year, and increased to 100% in the
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final year under study (Fall 2017/2018). Retention of Hispanic students increased from 33.3% to
66.7% from Fall 14/15 to Fall 15/16 and then experienced a downward decline to 33.3% in Fall 17/18.
The only clear trend and trajectory was White Non-Hispanic, which went from a steady decline of
53.3% in the first year under study (13/14) to 25% in the final year under study (17/18)
 First Generation Status: Of most concern, is the Fall 2017/18 reporting which witnessed first
generation college students drop to a five-year low to 22.2%. This significant and rather drastic drop
needs to be further monitored and should also be a focus of retention surveys addressed below,
especially since the Fall-to-Spring gap is negligible, but then significantly grows from Fall-to-Fall.
Department Goals and Individual Faculty Teaching Goals for 2018-2019
 Equity Reporting: The rather abrupt spikes and declines under “Retention by Ethnicity” point to the
need for the History Program to pull equity data reporting for all faculty and instructors and to use
this as a consistent semester-by-semester tool to generate dialogues with respective faculty about
the patterns and trends illustrated in their own individual data. The larger spikes and declines also
necessitate that instructional strategies need to be developed and presented during professional
development workshops (addressed below)
 Professional Development, EILA and ACUE: The participation of CCA’s history faculty in CCA’s Equity
in Instruction Leadership Academy in Fall 2018 and the ACUE Course in Effective Teaching Practices
for the 2018-2019 academic year is designed to support the growth of program’s faculty as reflexive
practitioners. Ultimately, the participation of all of the History Program’s full-time faculty in these
programs will allow CCA’s history courses to more universally adopt inclusive pedagogies and
culturally responsive teaching practices directed at addressing equity gaps regarding student
retention and student success. Ultimately, the teaching practices and culturally responsive
pedagogies gleaned from these respective academies will be incorporated into a professional
development workshop available for adjunct instructors to also attend.
 Inclusive Excellence Curricular Initiative (IECI): The Social Sciences Department has started the
Inclusive Excellence Curricular Initiative, which is being piloted in all History courses. This curricular
initiative is focusing on decolonizing historical curriculum by providing more inclusion of racial and
ethnic groups within history, while also using contemporary scholarship to show narratives of
empowerment from people who dwelled within spheres of racial subjugation. The final products of
IECI will be evaluated by CCA’s students of color and will also be shaped by input of scholars of color
as well as those from LGBTQ identities. After further revision, these finalized products will be placed
into an instructor repository in which all adjunct and full-time faculty can use to create a culturally
competent learning environment for our students and majors. Each class that heavily utilizes IECI
materials will have their success rates monitored and students will also fill out questionnaires that
ask them to reflect on these materials and activities.
 Guided Pathways Advisor: Starting Spring 2019, all History syllabi will list the name and contact
information of the Guided Pathways advisor for History. In addition, the function and role of this
advisor will be explained on the first day of class. Lastly, in an effort to retain HIS students and
encourage completion, each semester the HIS Program will identify specific courses that contain high
amount of HIS majors in order to have the Guided Pathways advisor visit the class, distribute
academic course maps, extol the benefits of CCA Navigate, and discuss the role an advisor plays in
helping students navigate through the HIS Program. These visits will be intentionally timed to align
with open enrollment windows.
 Retention Surveys: In paying attention the rather drastic decreases in Fall-to-Fall retention rates, the
History Program will conduct spring retention surveys for history majors in order to discern why
students stay enrolled or decide to leave the program. The findings of the initial Spring 2019 survey
will be used to create immediate strategies during Summer 2019 that aim to encourage student
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retention from Spring to Fall. Additionally, the HIS program will also use the findings from these
survey to inform more long-term changes in retention practice either within our curriculum, our
program, or our pedagogical approaches.
 Communication Plan: In Spring 2019, the HIS Program will create a Summer Communication plan
which aims to place the HIS Program in more intentional and frequent contact with HIS majors in
order to apprise these students of important dates (ex: open and close of registration windows, drop
for non-payment dates, etc), answer questions regarding completion, and ascertain students’ status
and assist them in planning ahead.
IV. Graduation
1. Based on your analysis of the metrics, what strengths do you see? What opportunities for
improvement? What equity gaps exist? How will these findings inform departmental goals and
individual faculty teaching goals for 2018-2019?
With a headcount of 12 students, it is difficult to perform an over-arching and comprehensive
analysis of graduation rates broken down by any category of gender, race, ethnicity, and FirstGeneration Status. However, graduation rates are drastically lower than the History Program would
like to see. The History Program had a total of 12 students from Fall 2013 to Fall 2015 and graduated
none of those students. While history courses have success rates above the institutional average, it is
clear that more effort needs to be done with regards to retention and completion of history majors.
While efforts were made to create a more programmatic identity for History Majors in 2015-2016,
these efforts, while successful in reaching the few students who participated in these group sessions,
were ultimately curtailed due to low turnout and a lack of sustained participation. Starting in Spring
2019, the History Program will address these issues by avoiding program-wide engagements that
lead to low turnout and rather create one-on-one outreach efforts that individually meet students
where they are. While these connections could be leveraged to create opportunities where majors
can eventually meet and network with one another, these one-on-one meetings will be the initial
focal point and will be used to spark conversations with students about their program, historical and
professional interests, completion and their degree requirements.
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Appendix S
Program Name: Chemistry (AS)
Fall 2018 Program Assessment Report and Plan
I.

Return to Appendix Q

Program Outcome
1. Program Outcome Measured:
Use mathematical methods, reasoning and strategies to investigate and solve problems within the
chemistry discipline.
2. What procedures and methodologies were used?
General College Chemistry I with lab (CHE111) is the first of the science classes that chemistry majors
take at CCA and Physics Calculus Based II with lab (PHY212) is usually the last. Consequently, we
chose to evaluate student’s competency with problem solving in these two classes. CHE111 is used as
our initial competency measurement point and PHY212 as the competency upon degree completion
point. In CHE111 students take a comprehensive final examination at the completion of the course.
Included in this examination are five free response problems that require students to apply the use
of mathematical methods, reasoning, and strategies to come to a solution. In PHY212 students also
take a comprehensive final examination at the completion of the course. At this point students need
to apply the same skills of quantitative reasoning to solve problems, but at a more advanced level.
We selected five free response problems on this exam to assess student performance and
improvement in the area of quantitative reasoning. The five problems on each of the exams were
graded using a rubric to score and award points for completion of parts of the problems, rather than
all points for a correct answer and no points for an incorrect answer. Competency for this program
goal was determined to be a score of 70% or better for the five problems on both the CHE111 and
PHY212 exams. Seventy percent was chosen because this score would equate to a passing grade in
each of the courses.

3. What instrument was used for measurement, and why was that method selected?
For both the initial and final assessment of student proficiency with the application of mathematical
methods, reasoning and strategies to investigate and solve problems, CHE111 for initial and PHY212
for final, the instrument used was five free response problems on the comprehensive final
examination. This method was selected for a number of reasons: all students regardless of course
section complete this examination, it is an assignment that is worth a considerable portion of the
students grade so they take it seriously and spend time preparing for it, and it is an assignment that
is part of each course every semester.

4. What was the sample size?
Sample size for CHE111 is 100 students over the course of four semesters; fall 2016, spring 2017, fall
2017, and spring 2018. Sample size for PHY212 is 23 students that took the course in the spring 2018
semester.
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5. Dates of Evaluation:
a. Measurement Point 1 (Semester/Date): CHE111: Fall 2017 and Spring 2018
The measurement point of academic year 2017-2018 was chosen, during this time four
classes of CHE111 are offered. In order to have the most robust data set, results from all
four classes were used.
b. Measurement Point 2 (Semester/Date): PHY212: Spring 2018
6. Metrics
a. Measurement Point 1/Baseline: CHE111: Fifty-four of the one hundred students, 54%,
that took the final examination scored at a competency level of 70% or better on the five
problems selected to evaluate problem solving.
b. Measurement Point 2: PHY212: Fourteen of the twenty-three students, 61%, that took
the final examination scored at a competency level of 70% or better on the five problems
selected for assessment.
7. Reflection/Key Takeaways:
Based on your analysis of the metrics, what strengths do you see? What opportunities for
improvement? How will these findings inform planning, departmental goals, and individual
faculty teaching goals for 2018-2019?
Strengths: A larger percentage of students, 61% vs. 54%, were able to use mathematical methods,
reasoning and strategies to investigate and solve problems at a proficiency level of 70% at the
completion of their degree vs. at the beginning. Additionally, the PHY212 problems were at a more
advanced level that the CHE111 problems. What this means is that not only was a larger percentage
of the students proficient or better, they were proficient at a more advanced level, something that
would be expected later in their degree progression.
Opportunities for Improvement: The level of competence shown by the students in both classes,
CHE111 – 54% and PHY212 – 61%, is below where we would like it to be. The CHE111 students have
had a semester of chemistry to work on their problems solving skills and the PHY212 students are
usually transferring the next semester to complete their degree at a four-year university. As a result,
we would like to keep moving these numbers up to better prepare students for success in
subsequent courses.
Departmental goals and Individual Faculty Teaching Goals for 2018 – 2019
Chemistry discipline:
1. Chemistry faculty are going to add some targeted problems to exams given in both General
College Chemistry I and II, CHE111 and CHE112, to help us determine more specifically where
students are struggling with problem solving.
2. Chemistry faculty plan to evaluate the difficulty level of the problems presented during the
lecture portion of the chemistry classes to see if increasing the difficulty level of the problems we
present to the students during class will help the students develop a better approach to more
difficult problems.
3. Adjust the post lab portion of the student labs to help students learn how to approach more
sophisticated problem solving.
4. Evaluate and adjust the difficulty level of the homework sets and the take home quizzes to
sufficiently challenge the students without overwhelming them.
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Physics discipline:
1. Adjust the lab portion of the course so that we more explicitly scaffold the analysis tools and
techniques that we teach them over the semester. Labs have been restructured so that labs
progressively require students to use more tools and techniques as the semester progresses. The
final lab has been changed to require students to synthesize all the lab material they have learned
over the semester.
2. Over the last 2 weeks before the final exam, we will assign in-class group review problems that
require students to review and synthesize material throughout the semester.

II. Student Evaluation Feedback
Institutional Outcome: Critical Thinking
Evaluation Item: I was challenged to think, analyze, and evaluate ideas.
Institutional Mean: 4.50
Core program course: CHE 212

1.

Based on your analysis of the metrics, what strengths do you see? What opportunities for
improvement? How will these findings inform planning, departmental goals, and individual
faculty teaching goals for 2018-2019?

Strengths: The score for the spring 2018 semester was above the Institutional Mean, with four the five
students indicating strongly agree and one student indicating that they agreed with the statement. This
means that students feel that they are being challenged in this course. Organic Chemistry II is a second
semester sophomore level course that students take right before transfer to a four-year university to
complete their degree. It is important that they are challenged to think critically at this level, both to
provide them with a deeper understanding of the material and to prepare them for the upper division
courses they will be taking during the next phase of their degree. This response from the students is one
indicator that the course is begin presented at the appropriate level.
Opportunities for Improvement: This score is within where we would like to be, however the discipline
faculty plan to continue evaluating how the students are challenged to think critically in the course in
order to maintain this score. Additionally, only five of the ten students responded to the question on the
student evaluations of instruction. It is possible that if all students had responded that the score might
not have been so high, so the faculty have a goal for the upcoming year of increasing student response to
evaluations of instruction.
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Departmental and Individual Faculty Teaching Goals for 2018 – 2019.
1. Evaluate and update the Challenge Problem sets that the Organic Chemistry students work on in
groups for each chapter of material covered.
2. Discuss with students the value to instructors of completing student evaluations.

III. Student Retention
1. Based on your analysis of the metrics, what strengths do you see? What opportunities for
improvement? How does fall-to-spring retention compare with fall-to-fall retention for students
in your program? What equity gaps exist? How will these findings inform planning,
departmental goals, and individual faculty teaching goals for 2018-2019?
Overall Retention
 Fall-to-Spring retention is trending up and achieved a more acceptable level of 77.8% for the last
academic year. Fall-to-Fall retention is trending slightly downward to 48.1% for the Fall 17 – Fall
18 period, and in general is low with the highest number of only 52.4% for the Fall 16 – Fall 17
period. Retention strategies will be addressed in the next section.
Fall-to-Spring and Fall-to-Fall retention numbers broken down by gender, race, ethnicity, and First
Generation status show some trends that the chemistry faculty are examining.
 Fall-to-Spring retention rates for females are fairly constant at a very positive average rate of
83% over the last three years. Fall-to-Fall retention rates are quite a bit lower averaging 64% over
the last three years and dipping to 55.6% last year.
 Both Fall-to-Spring and Fall-to-Fall retention rates for males are noticeably lower than for
females averaging 57% and 28.6% respectively over the last three years. However, in both cases
there was an upward trend for the last year.
 The fall-to-spring retention numbers for African American, White Non-Hispanic, and Hispanic
students are fairly high and essentially the same averaging 70.0%, 69.7%, and 76.5% respectively
over the last three years. Both African American, White Non-Hispanic retention rates are
trending upward in Fall 2017 to Spring 2018, and Hispanic rates trended slightly downward to a
three year low of 71.4%. This would indicate on a preliminary level that some of the strategies
put in place by the faculty over the last few semesters are reaching students of color and
narrowing the equity gap, but perhaps not consistently reaching Hispanic students resulting in a
downward trend over the last two years.
 Fall-to-fall retention for African American, White Non-Hispanic, and Hispanic students are lower
for all three groups averaging 41.1%, 50%, and 54.8% respectively. African American Fall-Fall
retention rates trended upward to a three-year high of 66.7% during the last year with White
Non-Hispanic downward to a three-year low of 40%, and Hispanic trending downward to a threeyear low of 42.9%. These retention rates show that students are staying here for a year, but
leaving prior to graduation. This is something that the faculty would like to investigate and
change.
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 Fall-to-Spring retention rates for First Generation students was fairly consistent with an average
of 71.3% over three years. Not First Generation student retention rates had a three-year average
that was essentially the same as the First Generation students, 70.9%. However, unlike the
retention rate for First Generation students the individual rates for each of the three years were
very different, with a very positive increase to 88.9% for the last year measured. Like other
retention numbers, this was significantly down for Fall-to-Fall, with an average of 47.6% and
53.2% for First Generation and Non First Generation. The similarity of the averages for both Fallto-Spring and Fall-to-Fall for First Generation and Non First Generation students is a preliminary
indicator that strategies being used by both the faculty and department to help First Generation
students are achieving some success. However, more work clearly needs to be done since First
Generation students retention was trending down with a three-year low of 38.9% for the last
year measured, while Non First Generation students were trending up with a three-year high of
66.7% for the last year measure.
Departmental goals and Individual Faculty Teaching Goals for 2018 – 2019
1. Survey students in science classes in order to identify chemistry majors early in their educational
career. To those students that identify as chemistry majors distribute paper copies of the degree
requirements and academic course maps developed by the department to all students that declare
themselves as chemistry majors or those that indicate they are considering majoring in chemistry.
The plan is to ensure that students know the degree requirements for the Chemistry degree as well
as the recommended order for taking the requisite course work. Additionally, this will provide
students with the knowledge that if they take the prescribed 60 credits all of them will transfer to all
public institutions in the state of Colorado, and they will be junior chemistry majors with the
requirement that their transfer institution graduate them after completion of the additional required
60 credits.
2. Include the name and contact information of the STEM guided pathways advisor on all chemistry
syllabi. Explain the role and importance of the advisor, to all students on the first day of class. The
goal is that by providing students with the necessary contact information for the STEM pathways
advisor it will make it easier for to contact their advisor when necessary.
3. Focus on “Social Belonging” of students in all chemistry classes. Many students are intimidated by
their chemistry classes and wonder if they belong in those classes or as a chemistry major. The
chemistry faculty plan to use input collected from past students to covey to current and future
students that they are not alone in these feeling and that despite having these thoughts and ideas
their peers in previous semesters were able to succeed in their course work. Additionally, faculty
plan to engage in community building activities on the first day of class to establish a stronger sense
of belonging. Individual faculty members are determining what community building activities they
will use in their classes for the fall semester. The faculty plan to meet between fall and spring
semester to discuss which activities each thought worked and use those activities determined to be
the most effective for the spring semester.
4. In the past students have been asked to be very proficient at navigating D2L early in the semester.
For example, in all chemistry classes students take a safety quiz and three review quizzes at the
beginning of the semester. The students need to print out review handouts, read them, and then
take the quizzes within the first week of the semester. This requires a high level of understanding of
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D2L and the course layout during the first week of the course. For students that have been at the
college for at least a semester or dealt with a course website at their high school this is not an
obstacle to success. However, for students that are in their first semester or have not been exposed
to course websites previously this format has many impediments to success that may put students in
a point deficit early. This early point deficit can be very discouraging to students that are already
unsure about their ability to succeed in a chemistry course. To counteract this and help students get
off to a more positive start the faculty plan to print out all of these handouts and distribute them to
the students on the first day of class, hoping that this will help students get off to a good start with
the review quizzes and start the semester in a positive manner. Faculty members also plan to spend
time on the first day of class familiarizing students with course resources available on D2L as well as
general D2L resources available to them.
5. Chemistry faculty need plan to query our majors at the end of General Chemistry I and General
Chemistry II to find out if they plan on remaining at the college to complete the first two years of
their chemistry major, and if they are leaving what their reasoning is. We also plan to survey them on
whether they are planning to transfer to a 4-year institution and continue with their degree or if they
are changing majors or leaving college. The results of this investigation will be used in planning how
to improve our current numbers.
IV. Graduation
1. Based on your analysis of the metrics, what strengths do you see? What opportunities for
improvement? What equity gaps exist? How will these findings inform departmental goals and
individual faculty teaching goals for 2018-2019?
With a headcount of only five students, the department it is difficult to perform an analysis of graduation
rates either overall or broken down by gender, race, ethnicity, and First Generation status. However, it is
concerning that of those five students only two graduated within three years. The Science Department
and specifically the chemistry discipline plan to focus on the same departmental goals and individual
teaching goals listed above for retention of students in order to increase the number of students that
declare and graduate as chemistry majors.
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Johnson, Tricia
From:
Sent:
To:
Subject:
Attachments:

Pace, Bobby
Tuesday, July 10, 2018 9:12 AM
Johnson, Tricia; Tombari, Chris
FW: Spring 2018 Student Evaluations
World Languages Department - Spring 2018.pdf; Social Sciences Department - Spring
2018.pdf; English Department - Spring 2018.pdf; ECE Department - Spring 2018.pdf;
Behavioral Sciences Department - Spring 2018.pdf; Arts and Communication
Department - Spring 2018.pdf; AAA Department - Spring 2018.pdf; Diesel Department
- Spring 2018.pdf; Science Department - Spring 2018.pdf; Public Service and Legal
Studies - Spring 2018.pdf; Math Department - Spring 2018.pdf; CDT Department Spring 2018.pdf; Colorado Film School - Spring 2018.pdf; Allied Health Department Spring 2018.pdf; Business Department - Spring 2018.pdf

From: "Vialpando‐Nunez, Victor" <Victor.Vialpando‐Nunez@ccaurora.edu>
Date: Tuesday, May 15, 2018 at 10:01 PM
To: "CCA, Department Chairs" <CCADepartmentChairs@CCAurora.edu>
Cc: "Juarez, Christopher" <Christopher.Juarez@ccaurora.edu>, "Tombari, Chris"
<Chris.Tombari@ccaurora.edu>
Subject: Spring 2018 Student Evaluations
Team:
Hope your Tuesday ended well. With the implementation of our new student evaluation system, we have some great
reports that we can generate from EvaluationKit. Attached is the aggregate student evaluation data (for regular ending
courses F15) for your department. Individual student evaluations were emailed to each instructor the day after classes
ended. We have also download the evaluations for each instructor and added it to the chairs drive for your
reference. The evaluations are located under: >Student_Evaluations >FY2018>201830_Spring 2018 Student Evals
(EvaluationKit). Let me know if you have any questions.
THX
V
Victor H Vialpando‐Nuñez
Dean of Academic Affairs
School of Professional Studies and Sciences
Community College of Aurora
710 Alton Way, Denver, CO 80230 | West Quad Building Room 203
Tel: 303.340.7243 | Fax: 303.340.7228
Email: victor.vialpando‐nunez@ccaurora.edu | www.ccaurora.edu

85

Appendix U

Return to Report

Name
Anaya, Reyna
Anderson, Judith
Beck, Meg
Bird, Jennifer
Carter, Michael
Chadwick, Geoffrey
Fedasenka-Cloud, Yuliya
Flowers, Will
Gaer, Kelly
Garza, Emmanuel
Geddes, Mandy
Hattar, Rhonda
Howard, Keith
Jachowicz, Lynette
Johnson, Tricia
Juarez, Chris
Kang, Lauren
Lawrence, Dan
Lee, HyeKyung
Lindsey, Janell
Martin-Mejia, Ana
Mayorga, Yulisa
Molai, Patti
Murphy, David
O'Dell, Kelly
Pace, Bobby
Petti, Anne
Phillips, Quill
Ray, Jason
Schansberg, Jennifer
Singer, Andrew
Smith, Shirley
Vasquez, Alicia
Vaughn, Arthur
Vermiglio, Rachel
Vialpando-Nunez, Victor
Waite, Cheryl
White, Tamara
Whited, Kristofer

Division
Student Affairs
Student Affairs, Financial Aid
Academic Affairs
Academic Affairs, School of Liberal Arts
Academic Affairs, Criminal Justice and Policy Academy
Academic Affairs, Colorado Film School
Academic Affairs, Education and World Languages Academic
Affairs, Disability and Equity
Academic Affairs, Admissions, Registration, and Records
Student Affairs, Advising
Academic Affairs, English
Academic Affairs, Science
Academic Affairs, Computer & Digital Technologies Academic
Affairs, Arts & Communication
Academic Affairs
Academic Affairs, School of Professional Studies/Sciences
Student Affairs, Financial Aid
Academic Affairs, Library
Institutional Effectiveness, Institutional Research
Student Affairs, Student Success Center
Academic Affairs, School of Liberal Arts
Student Representative
Academic Affairs, Academic Learning Center
Student Affairs
Academic Affairs, Behavioral Sciences
Academic Affairs, Social Sciences
Institutional Effectiveness, Center for Adult Education
President's Office
Academic Affairs, Mathematics
Student Affairs, Recruitment and Orientation
Academic Affairs, Diesel Power Mechanics
Academic Affairs, Early Childhood/Elementary Education
Academic Affairs, Achieve Academic Advancement Academic
Affairs, Business
Academic Affairs, Science
Academic Affairs, School of Professional Studies/Sciences
Student Affairs, Advising
Student Affairs
Academic Affairs, English

Role
Dean of Students
Advisor
Instructional Database and Report Designer
Academic Program Support Specialist
Department Chair
Faculty
Faculty
Director
Credential Processor
Pathways Advisor
Adjunct instructor
Faculty
Faculty
Department Chair
Assessment Academy Team
Associate Dean
Assistant Director
Director, Library Services
Assessment Academy Team
Director
Associate Dean
Student
Director, Academic Learning Center
Assistant to the Vice President for Student Services
Co-Chair; Assessment Academy Team
Assessment Academy Team
Director
Special Assistant to President for Inclusive Excellence
Faculty
Assistant Director
Department Chair
Adjunct instructor
Adjunct instructor
Faculty
Faculty
Dean of Academic Affairs
Pathways Advisor/Adjunct instructor
Co-Chair; Assessment Academy Team
Faculty

Williams, Brandon
Young, John

Academic Affairs, Social Sciences
Student Affairs, Financial Aid

Department Chair
Director
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PROJECT SLOPE – PHASE 1
Updates – 4/23/2018 Expanded Leadership Meeting

PROJECT SLOPE – PHASE 1
Phase One Taskforce Groups

• Internal Stakeholders
• External Stakeholders
• Communication
• Data Repository
• Training
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Appendix W
Faculty Assessment Committee Meeting Minutes
September 5, 2018
Attendees: Kelly O’Dell, Dan Lawrence, Arthur Vaughn, Tamara White, HyeKyung Lee, Ana
Martin-Mejia, Geoffrey Chadwick, Chris Ward
New SLOs:
Lifelong skills replaced with the 4 goals/4 blocks/4 Cs; communication, critical thinking, cultural
competence, career & technical transfer.
This committee has primarily been Instruction-based, is growing and shifting to become a
broader, institution-wide group to bring together overall assessment.
Tamara White will be co-chair to the committee.
The goal is representation from all areas that perform assessment; Academic Affairs, Student
Affairs, Instruction, etc.
“Kick-off” at the October meeting.
Program Assessment:
We were missing evaluation of programs (dwd) – not just outcomes but increases in student
skill, retention, completion. Including resources, etc., for the programs). We are pushing back
the report date to provide time to apply this new knowledge and allow time to work on the
HLC requested information.
Clarification: the ‘regular’ assessment cycle report is being delayed in order to provide time and
space for departments to prepare their “incremental increases” program evaluations.
There will be some administrative review of programs (retention, completion, etc.); this was
followed by discussion of what the administrative review of programs is for—that is beyond the
responsibility of the committee.
Questions:
Where are we in the cycle (start, end, etc.)?
The report is the end of a cycle. We are not starting a new cycle yet as we are aiming for more
consistency across the institution first.
Why is our cycle so short?
Initially we had a 9-month cycle, which aligned with full-time faculty contracts. We moved to a
2-year cycle. Programs may continue to use whatever frame they are using now; the
committee will eventually request what we do or timelines, etc.
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Do we still want student involvement?
Yes! We want transparency with students. This empowers students to have the language to
discuss the skills they are gaining in their programs, transfer or otherwise.
Victor V. is holding a workshop to support report-writers for the HLC program review.
There are three levels of reporting actions happening:
• Course-Outcomes: this is the report being delayed until spring. The original due-date
was Oct 2017.
• Program Incremental Improvement: per the HLC request. They want to see a 2%
incremental increase in student skills within a program.
• Program Review: Administrative review/evaluation including things like retention,
completion, etc.
October Planning:
Training – D2L shell? It possibly exists.
1st training: Overview. “know your why” – from previous feedback, people benefited from inperson training.
Question: Who is required to take this?
Information that will be helpful for Student Affairs:
Background on the committee, goals, purpose, etc. Context of the group.
Goal: Assessment of Student Learning – in order to improve it
Our goal is improving the WHOLE student experience, not just in the classroom.
Useful to discuss assignments, tasks, deadlines, and deliverables.
Discuss committee structure, task assignments, subgroups/workgroups. For these shifts in
assessment, there will be guidance from the HLC Academy Team.
Need to define the scope of committee responsibilities for the college.

89

Return to Appendix Q

Appendix X
Project SLOPE Meeting
May 23, 2018
Present: HyeKyung Lee, Bobby Pace, Victor Vialpando-Nunez, Tricia Johnson, Dan
Lawrence, Tamara White, Alicia Vasquez, Patti Molai, LeeDel Cohenour, David Murphy

Committee Updates/Phase 1 Reports
Assessment Skill Development
•

The D2L shell has been opened for the Base Building class. This training
will be in three parts. There will be some kind of summary or quiz at the
end. The goal is to be able to launch this in June.

Communications
•

•

Assessment glossary is complete. The website is close to being finalized;
should go live on Friday. Request to submit final committee reports to
post on the website.
Recommendations for Phase 2:
o Need to identify a more permanent content manager and contact
person for the website. In conversation with the assessment
committee about this.
o Less frequent emails – be sure only to send them when we have
new information to share. Also, try to avoid really busy times of the
semester that tend to be email-heavy when sending these.

Data Repository
•

Need a streamlined and common approach to assessment across
divisions. Recommend a single format that all assessment committees
use.

External Stakeholder
•
•

The students have completed the evaluation of all of the responses.
The themes that stood out from the feedback are: an emphasis on
communication skills, workforce readiness, and the ability to be problem
solvers.

Internal Stakeholder
•
•

Completed all of the tasks assigned
Did some analysis of the students and alumni who responded. Had a total
of 20 participants representing a variety of populations
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Reveal of revitalized Institutional Outcomes (formerly Lifelong Skills)
•
•
•
•

Communication
Cultural Competency
Career and Transfer Readiness
Critical Thinking
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Appendix Y

Phase 1

September 28: Finalize SLOs
• 3 – 4 SLO related to the CCA’s Institutional Outcomes and SA areas of
emphasis discussed at the retreats.
• Remember, you will not have to measure all of the SLOs that you develop this
year.
• Weekly Workshops for Credenza / SALT.

Phase 2

October 1 – December 14: Develop Measures and Targets
• Think about different ways you could collect data related to your SLOs.
Remember, all of your SLOs should be measurable.
• Decide which of your SLOs you will measure for FY19.
• Based on your SLO and measure, develop specific targets.
• Weekly Workshops for Credenza / SALT.

Phase 3

January 1 – April 19: Collect Data
• Collect data utilize the measures you developed in Phase 2.
• Be sure you are consistent in how you apply the measure.
• Regular check-ins for progress.

Phase 4

April 22 – May 30: Analyze Data, Develop Action Plans, Write Reports
• Analyze your data using methods that make sense for your measure.
• Based on the results of the data, develop strategies to address any issues you
uncover.
• Write a report to describe what you found and the steps you will take to address
any areas where you did not meet your targets.
• Meet with Credenza / SALT members regarding progress

Phase 5

Timeline for Student Affairs SLO Assessment Projects

June: Share Findings and Action Steps
• Share your report with colleagues. This might take place at Credenza, SALT,
and/or Summer Retreats.
• Make sure you share your findings with your staff so they all can see the results
of the assessment work.
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STUDENT AFFAIRS
CREDENZA RETREAT
ASSESSMENT DISCUSSION

Summer 2018

Institutional Vision, Mission, & Institutional Outcomes

CCA Vision
We aspire to be the college where every student succeeds.

SECTION TITLE TEXT

CCA STUDENT AFFAIRS

CCA Mission
The Community College of Aurora serves our diverse community by
providing high quality instruction and support services to prepare
students for transfer and employment.

CCA Institutional Outcomes (will be formally announced Fall 2018)
Communication
Cultural Competency
Career & Transfer Readiness
Critical Thinking

Mission, Vision, and Values (Strategic Plan 2014-2019)

SA Vision
The Division of Student Affairs
aspires to be a leader in creating
collaborative, innovative, student‐
centered strategies to increase
retention, completion, transfer and
employment.

SECTION TITLE TEXT

CCA STUDENT AFFAIRS
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Mission, Vision, and Values (Strategic Plan 2014-2019)

SECTION TITLE TEXT

CCA STUDENT AFFAIRS

SA Mission
The Division of Student Affairs enhances
the educational experience by providing
high quality support services to
students, and empowering them to
achieve their individual and academic
goals.

Mission, Vision, and Values (Strategic Plan 2014-2019)

Values
Dedicated, cohesive and hard‐working
Engaged, creative and high‐performing
Inclusive, respectful and equity‐minded
Professional, responsive and student‐centered
Educational, goal‐driven and future‐oriented

Student Affairs Goals (Strategic Plan 2014-2019)

Goal 1: Increase retention, completion, transfer and employment through the
development of structured student success pathways and intrusive seamless advising.

SECTION TITLE TEXT

CCA STUDENT AFFAIRS

SECTION TITLE TEXT

CCA STUDENT AFFAIRS

Goal 2: Improve student learning and engagement through instructional and co‐curricular
efforts.
Goal 3: Increase enrollment by optimizing enrollment strategies.
Goal 4: Implement and incorporate assessment to inform actions and decisions.
Goal 5: Optimize access to internal and external funding sources.

Goal 6: Increase community partnerships, engagement and services through collaboration
with external and internal stakeholders.
Goal 7: Diversify, strengthen and retain student affairs employees.
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Assessment Big Picture

• Recognize the importance of assessing student
learning outcomes.
• Develop student learning and program outcomes.
• Set achievement targets.
• Apply assessment methods.
• Discuss data collection, data interpretation, and
data usage.

Assessing Student Learning in Student Affairs

Why do we do assessment in Student Affairs?
• Accountability (Mission, Accreditation)
• Progress toward goals
• Improvement
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CCA STUDENT AFFAIRS
Assessing Student Learning in Student Affairs

Traditional Approach:
(From Service Perspective)

1. Focus on how much the
service provider can do for
students.
2. Produces evidence by
measuring activity volume,
frequency of events, # of
participants, or survey
usage to gauge student
satisfaction, etc.
3. Outputs of service serve as
proof of interventions.

New Approach:
(From Student Perspective)

1. Focus on how much students
can do after receiving services.
2. Produces evidence by
evaluating students’ artifacts
or performance or using
surveys to gauge students’
opinions on what they learned.
3. Results of student
performance can serve as
proof of intervention
effectiveness.
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CCA STUDENT AFFAIRS
Assessing Student Learning in Student Affairs

Traditional Approach:
(From Service Perspective)

1. Admissions: Contact
students who didn’t
complete admission
process.
2. New Student Orientation:
Connect students to
college resources.
3. Advising: Help students set
educational goals.

New Approach:
(From Student Perspective)

1. Admissions: Utilize Admissions
Checklist to complete
Admissions process.
2. New Student Orientation:
Identify where college
resources are and when to use
them.
3. Advising: Apply self‐
knowledge of academic and
career interests to set
educational goals.

Developing Student Learning Outcomes (SLO)

What is a SLO?
Participant‐centered, desired effects of a program, service, or
intervention (Henning & Roberts, 2016, p. 85).
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Examples of SLOs in Student Services:
Admissions: As a result of participating in the registration portal
training, students will be able to use the portal to self‐register.
Financial Aid: As a result of meeting with financial aid advisors,
students will be able to demonstrate an understanding of the
consequences involved in failing or dropping a class while on
financial aid.

Developing Student Learning Outcomes (SLO)

Practice: Develop an SLO statement for your area using the
following guiding questions:
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1. What type of services do you provide to students?
2. What do you expect students to learn and be able to do as a
result of receiving your service or participating in your project or
program?
3. Write an SLO statement, using the following:
As a result of participating in ________________,
students will be able to __________________________.
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Developing Student Learning Outcomes (SLO)
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Designing Assessment Methods

Direct Measures:
Refers to data that can be directly related to actual student work or
projects to gauge student knowledge and skills.
Examples: Exams, essays, educational goals/degree plans
developed by students, scholarship application letters written by
students, etc.

Indirect Measures:
Refer to data that can be used to infer student knowledge and skills.
Examples: Surveys, interviews, course pass rates, persistence
rates, graduation rates, etc.

Designing Assessment Methods

Student Learning Outcome:
Financial Aid: As a result of meeting with financial aid advisors,
students will be able to demonstrate an understanding of the
consequences involved in failing or dropping a class while on
financial aid.
Direct Measures:

Indirect Measures:

• True/False Quiz
• Multiple Choice
Questions
• Essays

• Survey about student
satisfaction with financial
aid advising
• The percentage of
students dropping out of
a class decreases while
on financial aid.
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Designing Assessment Methods

Practice:
Identify on direct measure and one indirect measure for the
SLO Statement you created earlier.
Direct Measure:

Indirect Measures:

(Hint: Student produced artifact
or performance)

(Hint: Activity volume, # of
participants, survey)

_______________________
_______________________
_______________________
_______________________
_______________________
_______________________
_______________________
_______________________

_______________________
_______________________
_______________________
_______________________
_______________________
_______________________
_______________________
_______________________

Setting Achievement Targets

How to set an achievement target?
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1. Establish benchmark data:
• Look at long‐term trend data
• Use average of three to four years of data
• Use data from peer institutions
• Use national benchmark data
2. Be realistic
3. For direct measures, specify what percentage of participants will
achieve what score (or meet what criterion) on the assignment.

Setting Achievement Targets

Student Learning Outcome:
Financial Aid: As a result of meeting with financial aid advisors,
students will be able to demonstrate an understanding of the
consequences involved in failing or dropping a class while on
financial aid.
Direct Measure:
• True/False Quiz
Indirect Measures:
• Financial aid advising
student satisfaction
survey
• Percentage of student
dropping out of a class
who receive aid.
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Achievement Targets:
• 90% of the students will
answer at least 80% of the
true/false questions
correctly.
• 90% of respondents will be
satisfied with FA advising.
• 10% few students receiving
financial aid will drop a
course in Fall 2019
compared to Fall 2018.
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Setting Achievement Targets

Practice:
Develop an achievement target for the direct and indirect
measures you just created.
Direct Measure:
_______________________
_______________________
_______________________
Indirect Measures:
_______________________
_______________________
_______________________

Achievement Targets:
__________________________
__________________________
__________________________
__________________________
__________________________
__________________________
__________________________
__________________________

Collecting, Analyzing, and Using Data

•
•
•
•

Collect data according to the methods of assessment.
Define who and when to collect data.
Analyze data and identify what factors contribute to the results.
Use data to improve student learning and services.

Collecting, Analyzing, and Using Data

Student Learning Outcome:
Financial Aid: As a result of meeting with financial aid advisors,
students will be able to demonstrate an understanding of the
consequences involved in failing or dropping a class while on
financial aid.
Achievement Target:
90% of the students will
answer at least 80% of the
true/false questions
correctly.

Analysis:
Students who scored lower than 80% on the
quiz were able to provide correct responses on
factual questions, but fell short on
application/scenario questions.

Actual Result:
72% of the students
answered at least 80% of the
true/false questions
correctly.

Data Usage:
FA advisors should engage students in role play
activities and expose them to different
scenarios when providing financial aid training.
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Additional Resources

• Building a Culture of Evidence in Student Affairs book
• Compton Center Student Services Student Learning Outcomes
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What are the next steps?
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